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NCTE and the English Curriculum during World War Il

"We need to make...changes, and individually we will perform special

wartime duties; but the initial message from outstanding college teachers is
that we must do the job for which we are trained: help others to realize the

power that emanates from great literature to live humanely in the midst of
conflict.”
From College Journal, "English in Wartime" (1942)

World War Il had an immediate, tangible effect on the U.S. educational system. With both teachers and
students being among millions of Americans drafted, there was a diminished college population. But the war
was also a driving force for many intangible changes. In particular, educators needed to change their curriculum
to better reflect the needs and challenges in this new environment.

For NCTE, this meant thinking about the discipline of English and its role in supporting the war effort. According
to J.N. Hook in A Long Way Together: A Personal View of NCTE's First Sixty-Seven Years, "the Council reacted
immediately to the state of war by creating a Planning Commission” (1979, p. 133). It tackled the basic, yet
weighty questions posed by the war: "Can the teaching of English in American...schools remain unchanged by
our entrance into World War 117 And should it? If not, how should it be changed?” (p. 133).

The Planning Commission determined that while the basics of English should remain the same, certain aspects
of the subject had more significance during wartime. After all, English was a valuable discipline to the war
effort's communication needs. Marion Sheridan, NCTE Executive Board member, pointed out that English played
a vital role in democracy:

"A democracy depends upon the use of words, upon the ability to understand and to discuss
questions of freedom, liberty, labor; upon the ability to trace the course of thought and to detect
specious argument.... Literature is a storehouse of the experiences of mankind.... Its peace and
serenity may give balance and a sense of normalcy, and fortitude, when total war dominates the
situation.” (qtd. in Hook, p. 135)
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To help English teachers fulfill the discipline’s role during this dire time, NCTE published a series of pamphlets

to guide them in thinking about how the war affected their curriculum. In addition, the journals College English

and the English Journal regularly featured articles and letters about the special challenges teachers faced. To
learn more about NCTE's role in World War Il, take a look at the featured records below.

Contents: (To enlarge and clarify an image, click on it and it will open in a new window)

Minutes of Board of Directors Meeting, November 1942

The Role of the English Teacher in Wartime

Teaching English in Wartime: A Brief Guide to Classroom Practice
The Four Freedoms and the Atlantic Charter

Victory Corps Reading List

The English Journal

College English

Junior High School English

What Communication Means Today

Minutes of Board of Directors Meeting, November 1942

In November 1942, NCTE held its annual board meeting, its first since the United States declared war on the
Axis powers. The minutes record a series of resolutions affirming the Council's devotion to supporting the war
effort. The resolutions consisted of seven main points, the first of which emphasized the grave threat the
country was facing and what was at stake: "Let us make clear to our students that this is a war of the people
against intolerable tyranny and inhumanity; that its purpose is to establish a world of peace, order, and
freedom, the bases of which are our concern both now and in the future.”

Item: Minutes of Board of Directors Meeting (1942)
To learn about related material, see the following record series: 15/70/001
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2. That to this end the Planning Comnission work out ways
of co-ordinating the activities of various National
Council Comittees,

. That the Comittee on the Place of English in Anerican
Education shall be authorized to treat with organizations
outiside the National Council (e.g. Office of Education,
Office of War Infornation, 0.C.D., Comission on Co-
operative Curriculun Plamning, ete.) to co-ordinate our
work with theirs in such ways as are compatible with the
policies of the National Council, and as have the approval
of the Executive Comittee of the National Council,

Angela M, Broening, chairnan of the High School Section, then called
atbention to her report also distributed separately at the morning session,
and moved that it be filed, Motion carried,

Dora V. Smith, chairman of the Committee on Resolutions appointed in
the morning--Bert, E, Boothe, Angela M, Broening, George G. Gates, Max J.
Heraberg, Helen Rand Miller, Mark Neville, and Dora V. Smith, chairman-—
presented the folloving resolutions which after extended discussion were
unaninously adopted:

As English teachers we are mobilized for war, to preserve
the values and ideals created and perpstuated by free men, It
is our patriotic function——one to which we gladly devote our-
selves-——to do all we can to help win the war,

As English teachers we are, moreover, especislly equipped
%o play & vital part in a well-co-ordinated progran of commni~
cation, which 15 the basic art of every-day expression and read-
dngs

English has been performing and mst contine to perforn an
indispensable service in interpreting the aims, purposes, and
progress of the war in assisting through speech activities in
&1l civilian wer work, and in building morale (as important as
nilitary drill) through reading and discussion,*

1, Let us make clear to our students that this is a
war of the people against intolersble tyramy and inhumani-
4y; that its purpose is to establish a world of peace, order,
and freedom, the bases of which are our concern coth now
in the future,

2. Let us re-examine and adjust our courses of study to
£it war needs and demends. Let us submit to the proper war
agencies instructional materials which will facilitate the
work of such projects as the Victory Corps, Pre-Induction Pro-
grans, and the like,

¥3ee "he Hole of the English Teacher in Wartime," & report of the Planning
Comnission of the National Council of Teachers of English.

3. Let us devise procedures to assist goveramental agencies
in important activities such as the sale of war bonds and stamps,
promobion of selvage collections, and the preparation of materi-
als of instruction to explain the need for conservation and ra-
tioning,

4. et us concentrate on teaching reading and listening
skills and clear and concise expression,

5. Let us compile useful reading lists and stimlate read-
ing on topics directly connected with the war effort and progress,
and with the promotion of tolerance and international understand-
ing.

6. Let us give young people perspective on the ideals for
which we are fighting as expressed in the literature of our om
nation and of the other nations of the world,

7. Let us stimilate young people to think through the dynamic
1deas and ideals for which we fight and to accept these ideals as
the object of their personal sacrifice and devotion,

A ballot for the successor to Dora V. Smith (term expired, and now a
member ex-officio) as member of the Planning Commission produced a tie be-
tween R, C. Pooley (Wisconsin) and Marion C. Sheridan (New England). liss
Sheridan urged kr, Pooley's election, and in the run-off he was chosen.

R. C. Pooley (Wisconsin) moved that hereafter the Nominating Committee
be instructed to propose a candidate for the position in the Planning Com-
mission to be filled by election,

Marquis Shattuck, chairman of the Nominating Comittee then proposed
a slate of officers, and moved that the Secretary be instructed to cast the
ballot of the Board for these candidates:

President--lax J. Herzberg, Weequshic Kigh School, Newark, liew Jersey

First Vice-President--Angela i, Broening, Forest Park High School,
Baltinore, Maryland

Second Vi ident-L Grey, Teachers College, Colunbia Univer-

274

sity
Secretary-Treasurer--i, Wilbur Hatfield, Chicago Teachers College,Chicago
Member of Exscutive Committee--John J, DeBoer, Chicago Teachers College

The Board adjourned for the year.

President

b
Na i Secretary

Pages of the resolutions passed by NCTE during its annual board meeting in 1942.

The Role of the English Teacher in Wartime

The Role of the English Teacher in Wartime was the result of the Planning Commission's work on determining if
the English curriculum should be changed because of the war. They determined that while the basics should
remain the same, "especial caution is needed to conserve those aesthetic and recreational values in English
which are necessary to continuing culture, to personal growth and satisfaction, and to the maintenance of
sanity and perspective during wartime."” The Council also stressed the importance of maintaining all tenets of

democracy, including "international good will," to avoid the danger of intolerance and hatred.

Item: Copy of The Role of the English Teacher in Wartime(1942)
To learn about related material, see the following record series: 15/73/803
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THE ROLE OF THE ENGLISH TEACHER
IN WARTIME

[t an emergency meeting held during the Christmas holidays the
Planning Commission of the National Council of Teachers of Eng-
lish, along with more than twenty other Council leaders, studied the
role of the Council and of the teacher of English in the present war
emergency. Problems of promoting Council growth and of improv-
ing the effectiveness of Council activities at this time were consid-
ered by separate committees. Of greatest immediate interest, how-
ever, is the report of the subcommittee on the role of the teacher of
English in wartime, which is here presented in full. Tt is of interest fo
note that the report, which was approved by the Coucil's Executive
Comsnittee, was the product of genuine group thinking and was unani-
mously adopted by the conference.]

Whole or pars of this report may be reproduced
in any manner without special permission.
e

Although the statement of “Basic Aims of Instruction in English”
recently produced by the National Council of Teachers of English is
obviously as important for times of war as for times of peace, it scems
wise, in view of the present emergency, to select for particular em-
phasis at the moment certain aspects of the program which have
special significance for the current scene,

As teachers of English, we recognize that we have a specific con-
tribution to make toward winning the war and insuring the victory
of democratic ideals.

I. Through reading and discussion we can help
young people to sense what it is that America is fight-
ing for by developing an understanding of democratic
ideals and by stimulating devotion to them.

a) These ideals include a respect for the dignity and worth of the
individual and a broad sensitivity to human beings and to their needs
and aspirations.

b) They are concerned with-the basic principles of the Bill of
Rights, such as freedom of person and of religion, freedom of speech
and of the press, the right of assembly and of petition, equality be-
fore the law, the privilege of trial by jury, and the right to vote.

https://archives.library.illinois.edu/ncte/about/march.php

¢) As teachers of literature, we are conscious of the fact that Amer-
ica’s fight for democratic principles is but one part of mankind’s
long struggle for freedom. For that reason we wish to utilize mate-
rials which present that struggle as revealed at Thermopylae, in
Magna Carta, in the French Revolution, in Russia, in South Amer-
ica, and in other lands and times, as well as in our own nation and in
our own era. By such a presentation we hope to achieve that per-
spective without which the individual finds himself overwhelmed
emotionally and intellectually in the current disaster.

d) We conceive it as part of our obligation to stress international
good will as a major tenet of democracy, stimulating a knowledge of,
and a respect for, the cultures of all nations that will share with
America in the establishment of the peace. By so doing, we shall
hope to avoid the dangers of the present crisis, such as a glorification
of war per se, hatred of the common people of other nations, distrust
of minority groups in the United States who are descended from
peoples of enemy countries, and an attitude of blind patriotism which
leads to selfishness, self-sufficiency, and separatism after the war is
over. Substitution of positive attitudes of mutual understanding can
be accomplished through the right choice of materials for reading
and through wise guidance in topics for discussion.

¢) As teachers of English, we can develop those skills essential to
participation in democratic life (1) through classtoom practice in
group thinking and decision, (2) through teaching the techniques of
public and panel discussion, and (3) through emphasis upon the need
for precision and honesty in the use of language in reading and re-
porting and in the expression of ideas in speech and writing.

£) In this connection we recognize the unique importance of the
newspaper, the magazine, the radio, and the motion picture and will
assist boys and girls in the discriminating use of them,

II. In the teaching of English we are in a position
to promote national unity (1) through the democratic
integration of diverse cultural groups, (2) through
recognition of the unique contribution of each to our
national culture, and (3) through emphasis upon the
contribution which America has made to each of them.

@) Since language is an important element in unifying a people, we
recommend that all elementary and secondary schools use English as
the language of basic instruction, At the same time, we recognize the

desirability of continuing instruction in foreign languages and retain-
ing skill in the use of them.

b) We seek to unify the entire Western Hemisphere by promoting
greater understanding and appreciation of the culture and ideals of
Central and South America and closer cultural association with Canada.

¢) In the development of democratic unity we aim to recognize
the rights and contributions of minorities in this country as well as
those of majorities, especially of the Negro, the Semitic peoples, and
those loyal aliens who may be under suspicion at the moment be-
case of descent from enemy nations.

d) At the same time, we seek to promote through the study of
literature a sense of unity among the various sections of our country
and among the vatious social and economic groups represented in our
national life.

¢) A considerable proportion of the literature to be taught in the
schools shall be chosen with its suitability for these purposes in mind.
Some of it has been taught for many years. Some of it will need
reorienting in terms of the present scene. Other materials must be
sought out and brought into the schools. Two types of presentation
of the democratic ideal are available. One is patriotic literature as
such, which proclaims the principles of democracy and arouses emo-
tional response to them. The other, even more important, is illustra-
tive of life under democratic conditions or of individuals struggling
with fortitude to maintain a democratic way of life. It aims to infer-
pret rather than to proclaim. Some materials will give positive evi-
dence of the incorporation of such ideals into the lives of individuals
and of homes and communities. Others will reveal violations of the
same principles. So far as possible, the positive presentation is pref-
erable.

£) In classes in both literature and expression it is important that
we help young people to understand the function of criticism in war-
time and the seeming contradiction between the necessity for taking
orders in an emergency and the assumption of critical attitudes basic
to training for the peace.

III. The teaching of English in wartime will con-
cern itself also with the needs of the individual for
social and personal adjustment.

a) Tt will develop those linguistic skills essential to the carrying-

out of democratic principles in daily living. It will promote that
power of language requisite to securing, weighing, and exchanging

ideas together with a clear recognition of the emotional connotation
and exact detonation of words, which is powerful in establishing atti-
tudes.

3) In the expressional phases of English, discussion of personal
and social problems contingent upon the present war will be en-
couraged, and problems of mental hygiene kept constantly in mind.
Among these is the personal adjustment of individual boys and girls
to the tension in family life due to anxiety about the war. Attitudes
of fortitude can be engendered through reading and discussion, and
emotional preparation for the shocks of war may be promoted.

¢) A major purpose of such reading and discussion will be to de-
velop a long view of the problems confronting the present in an effort
to preserve sanity and perspective and to provide the relief which
comes from seeing the present conflict in relation to past events.

d) Creative expression will also be fostered as an outlet for the
emotions and as a means of reflection upon and synthesis of the
experiences which young people are facing.

IV. As teachers of English, we recognize that
continuing emphasis upon all the aims presented in
the report of the Basic Aims Committee of the Na-
tional Council is important in wartime and that, so far
as possible, all the normal experiences in language and
in reading outlined in it should be maintained, for
young people are being educated at the moment for
the peace as well as for the war. Especial caution is
needed to conserve those aesthetic and recreational
values in English which are necessary to continuing
culture, to personal growth and satisfaction, and to the
maintenance of sanity and perspective during war-
time.*

The report of the Basic Aims Commitiee of the National Council of
Teachers of English may be found in the English Journal for January, 1942.
It is also available in separate pamphlet form for ten cents from the Council
Office at 211 West Sixty-eighth Street, Chicago, Iilinois.
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A crucial document for guiding teachers during World War Il, NCTE encouraged the wide dissemination of the ideas expressed in this
four-page pamphlet, The Role of the English Teacher in Wartime, by allowing anyone to reproduce it in its entirety.

Back to top

Teaching English in Wartime: A Brief Guide to Classroom Practice

To further guide teachers, NCTE published Teaching English in Wartime: A Brief Guide to Classroom Practice.
Authored by Neal Cross, member of the Planning Commission, this pamphlet addressed the question of how
teachers can adapt their curriculum to the war. The Council again emphasized the importance of international
relations and understanding foreign cultures. One of the most prominent concerns, however, was how to instill
a devotion to democracy in students.

Item: Copy of Teaching English in Wartime: A Brief Guide to Classroom Practice (1942)
To learn about related material, see the following record series: 15/71/809
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caching English
in Wartime

Brief Guide to Classtoom Practice

NEAT {CGROSS

With the Assistance

RACHEL SALISBURY, LOU LA BRANT, HELENE HARTLEY

PAMPHLET PUBLICATION OF THE NATIONAL

“OUNCIL OF TEACHERS OF ENGLISH - NO.

PUBLICATIONS OF
THE NATIONAL COUNCIL of TEACHERS ¢f ENGLISH

Issued by special commiltees and. individual members of the National Council
of Teachers of English under the direction of the Publications Gommittee

NeaL Cross  Ena L. STeRuNG  GEORGE GATES
: Hovwaxp D. Roperts, Chairman
Book Lists
Repi ror Fox (elementary), Eloise Ramsay, Commitiee Chairman
Hous Reapiva (high school) Stella S. Center and Max J. Herzberg,
Lessurs Reapixo (junior high school) } Commitee Co-chairmen
Goop Reapiva (college), Atwood H. Townsend, Commitiee Chairman
*Cunnent Enousi Usace, ExcLisn Moxoorapi No. 1, Sterling Andrus Leonard,
Cormittee Chairman
Guwe 1o Pray SeLeation, Milton Smith, Gomniltee Chairman
ProTorLay AppReCIATION 1 AwericAN Hiom Scioors, ENoLsi MoNoorAPH No. 2,
William Lewin, Commiltee Chairman
*Tae Teacue o Coriuce ExoLiss, Exouiss Monoorapi No. 3, Oscar James
Campbell, Committee Chairman
AN Exeeience Curricuron iy Exovist, ENoLisiz Monocrapk No. 4, W, Wilbur
Hatfield, Comilttez Chairman
A CorreraTep Curricurus, Exctisi MoxoorAPi No. 5, Ruth Mary Weeks, Com-
milee Chairman
Teacanvo Hicu Scioor, Srupets To Reap, Exciss Movoonarn No. 6, Stella S.
Center and Gladys L. Persons
#War AND PeAcE: AN ANtHoLoGY, Ida T. Jacobs, Commiltee Chairman
Fuar ax Sctoor, Helen Rand and Richard Byrd Lewis
Facrs apour Cursext Exousic Usace, Encuiset Moxocrapi No. 7, Albert H.
Marckwardt and Fred G. Walcott
Coxpuerive Expenteces v Exouisw, EncLiss Moxoorapi No. 8, Angela M.
Brocning, Committee Chairman
EbucATING FOR PeAck, Exousit Monoorapi No. 9, Ida T. Jacobs and John J.
De Boer, Co-ditors
Aumericay Exouisi Grasmar, Encrisa MonoorApH No. 10, Charles C. Fries
EVALUATING INSTRUGTION IN SECONDARY SCHOOL ExoLsis: A REPORT oF A DIVEIoN
or Tz New YRk REGENTS’ INQUIRY INTO Tii CHARACTER AND COST OF PUBLIG
Epueation 18 New York STATE, ExcLisit MoNocrapk No. 11, Dora V. Smith
Propucing Saoor, Movies, Enotisi Moxocrari No. 12, Eleanor D. Child and
%

Pupns Are Peorre (REPORT oF THE COMMITTEE ON INDIVIDUAL DIFFERENCES),
Iincris Monoarari No. 13, Nellie Appy, Comnitiee Chairman
Rapio axp Excrisi TEACHING, ExcLisis Mowocraps No. 14, Max Herzberg

PAMPHLET PUBLICATIONS
1. Prrrats ror Reapsrs oF Ficrion, Hazel Sample
2. We Bup Tooemner: A Reaver’s GUE To NGO LIFE AND LITERATURE,
Charlemae Rollins
3. Basto Aus ror Eovsi Instrucrios, Dora V. Smith, Conmitee Chairman
4, Teacine EnoLisn v WarTiME: A Brier Guie To CLassroom PRACTICE, Neal
Cross, Comittee Chairman
*Out of print.

TEACHING ENGLISH IN 'WARTIME*

Teachers of English in this time of war must re-examine their aims
and materials in order to do better the things which they have been
trying to do all the time. The skills of reading, speaking, writing,
and hearing are more important now than they have ever been. The
education of our children for life in a democracy and the understand-
ing of the culture of foreign nations are important parts of our pro-
gram now if we are to win the peace as well as the war. English
teachers need to be keenly aware of these aims, especially in these
times.

1. How Cax WE Hrrp Youne Prorrs To REALIZE WHAT
Iz Is TrAT AMERICA Is FIGHTING FOR?

This question must dominate the whole of English instruction.
Many of the literary selections ordinarily taught can be pointed to
develop an understanding of democratic ideals and to stimulate de-
votion to those ideals. {

We need to examine our anthologies and other teaching materials
for reading selections which may be applied to this purpose. For ex-
ample, Robert Frost’s “Mending Wall” can be used to illustrate the
principles which underlie any peace program, for it stresses the ne-
cessity for human understanding. Tts characters are common people.
In discussing the poem, we might ask such questions as: What is it
that doesn’t love a wall? Why does Frost speak of gaps where “Two
men can walk abreast”? Why does he use the symbol of the “old
stone savage arm’d” in describing his neighbor? What is the sig-
nificance of the lines, “Before I built a wall I'd ask to know What T
was walling in or walling out”?

This kind of emphasis upon human relations and the principles of
democracy can be emphasized in presenting many of the selections

+The reader is referred also to the Council’s new publication, Speak, Lok, Listent,
which discusses the use of visual aids in the emergency, and the new pamphlet on dis-
cussion techniques prepared by the Council’s Committee on Language Communication.

[1]
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14, Brow, STERLING A. (ed.), The Negro Caravan.
A thousand pages of the best imaginative literature written by

American Negroes reflect the pathos of an oppressed people and the

courage of men who have led a slow march toward freedom.

15, Lorp Byrow, Childe Harold, Canto TIT.

A recital in verse of the successive efforts of the Greeks, from
ancient to modern times, to gain and guard their liberty and to build
a great civilization.

16. Dos Passos, Jom, the biographical sketches in U.S.4.

Tnterspersed in the narrative of Dos Passos’ trilogy are vivid and
thoroughly readable prose pocms about such great democratic and
intellectual leaders as the clder La Follette and Thorstein Veblen.

17. SHAKESPEARE, WILLIAM, Julius Caesar.

This familiar play has been taught as the story of the assassina-
tion of the original Roman Fascist leader by an idealist and friend of
the people.

18, SHOLOKHOV, MIKHAIL, And Quict Flows the Don.

A great trilogy on the efforts of the Russian people to achieve
freedom after World War I. The story is told with poise and vigor,
giving an intimate picture of the peasants.

Further cxplorations should be made among the biographies of
such popular heroes as Bolivar, Garibaldi, and Toussaint L'Ouver-
ture, and the work of such poets as Whittier, Whitman, Sandburg,
and Rukeyser.

d) UNDERSTANDING OF PEOPLES OF OTHER NATIONALITIES
EITHER IN THIS COUNTRY OR ABROAD

The attainment of this goal is of sufficient importance to merit an
entirely new course or an exceedingly important unit in present liter-
ature courses. A world-literature course especially prepared to meet
the needs of a particular community is that submitted by Miss
McKibben of Amsterdam, Ohio.

Amsterdam is a coal or “feeder” town to the steel city of Steuben-
ville, Ohio. The workers in the mine come from nine European coun-
tries, Eight of every ten pupils in the school are of foreign-born. par-
ents or of foreign birth themselves. The course is one in twelfth-

(6]

grade general reading. Tts three aims are to build a real appre-
ciation of the joy of reading, to create pride in the country from
which these children or their parents come and a better understand-
ing of the ideals and customs of the country to which they have
come, and to serve as a discussion ground for the difficulties which
arise from the amalgamation process.

‘The plan of the course is to use the first semester for an extensive
study of the literature, music, and art of thirteen European coun-
tries. During the second semester the amalgamation and assimila-
tion of immigrants in this country are studied. During the first six
weeks of the first semester England, Treland, Scotland, Norway,
Sweden, Denmark, and the Netherlands are considered. The second
six weeks are devoted to France, Spain, and Ttaly. The third cover
the countries of Middle Europe, Russia, and Germany.

Monday of each week is devoted to an introduction to a country
politically and historically, with reference to outstanding men in
literature, music, and art. The playing of musical recordings and
looking at pictures of the country under consideration occupy Tues-
day and Wednesday. Miss McKibben notes that books from which
the teacher reads to the class are made casily accessible to the stu-
dents, and as a rule are immediately borrowed and read exten-
sively. Friday is given over to class reports on reading and to a gen-
eral summary of the week’s work. While it is planned that each
country will be considered for a week, it is possible to extend the
time if the study proves sufficiently interesting.+

The second semester is concerned with the study of the amalgama-
tion and assimilation of immigrants in this country. During the first
six weeks such books as The Americanization of Edward Bok (New
York: Charles Scribner’s Sons, 1920), Mary Antin’s The Promised
Land (Boston: Houghton Mifilin Co., 1912), Heydrick’s Americans
All (New York: Harcourt, Brace & Co., 1920), and others are read.
During the same six weeks this class will also study the influence of
foreign countries upon our art, music, and literature, using such
selections as Washington Trving’s sketch of the Alhambra and Willa
Cather’s French colonial novels as reading materials.

The second six weeks are devoted to the study of sectional United

4 See also Harold A. Anderson ef al., Insiruction in English in the University High
School (“Publications of the Laboratory Schools,” No. g [Chicago: University of Chi-
cago, 1941]), pp. 07-108.

(7]

6/15


https://archives.library.illinois.edu/ncte/about/about_images/wwII/teaching01.jpg
https://archives.library.illinois.edu/ncte/about/about_images/wwII/teaching02.jpg
https://archives.library.illinois.edu/ncte/about/about_images/wwII/teaching03.jpg

3/21/23, 11:51 AM National Council of Teachers of English Archives at the University of lllinois

The cover and pages from The Four Freedoms and the Atlantic Charter. The introduction discusses the importance of teaching
democracy in the classrooms, while pages six and seven address the importance of learning about the international community.

Back to top

The Four Freedoms and the Atlantic Charter

To stress the importance of English during World War Il, NCTE published numerous pamphlets informing teachers
and students on how the war affects English education. The pamphlet, The Four Freedoms and the Atlantic
Charter: A Reading List for Young People, focused on what readings would help junior high students understand
the problems and issues brought up by Franklin Roosevelt's Four Freedoms speech and by the Atlantic Charter.
NCTE hoped that through these recommended books, students would understand the significance of the war
and the challenges that await after the war.

Item: Copy of The Four Freedoms and the Atlantic Charter (1943)
To learn about related material, see the following record series: 15/71/824
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ENERALLY speaking, books, magazines, newspapers, news-
reels, and radio are keeping the adult population well in-
formed as to the course of events. In a lesser degree they are

s m_——
~ )
1943 |
S DOROTHY ELIZABETH SMITH e
CONTENTS FOREWORD
FOREWORD 1
THE FOUR FREEDOMS 3
wn T Grngrar 4 is igni
N provoking thought about the significance of events and the need for
E B FREEDOM OF SP\AHLN 8 sane, unselfish, understanding action after the war in order that human
= Freepom or Revicion 6 relationships may be established on the basis of mutual trust and con-
Ta 3 T e W 7 fidence, and another devastating war avoided.
& = et e p | 8 a It is recognized that the next twenty-five years will be crucial ones
=8 or this planet. In that period the young people of today will be in
< a] THE ATLANTIC CHARTER 10 positions of responsibility for the couducrgo? nalt)ional and iﬁ\temational
; Tta T e 10 affairs. They should begin now to view these affairs in the light of the
Jre CraaTion . | . 10 great purposes of the democratic nations.
Tz Men Wro \/Lm 11- 12 This list of books, suggested by President Roosevelt's statement of
e aage 1 the Four Freedoms and by the Atlantic Charter—the only official pro-
s T 14 nouncements regarding the United Nations’ war and post-war aims—
il i is an effort to explain to the younger members of the family of man
bl . the great problems with which the older members are now preoccupied.
R 18 Even more than to provide factual information, the list is intended to
e % induce thought. It is suggestive rather than inclusive. It is to be hoped
L i that everyone ‘who uses it will think of .other titles that can be included,
. e = of other things that can !w done to clarify the state of world affairs and
to induce intelligent action in handling them. After all, it's all in the
Awrrcze VI 28 family!

INDEX 30 Because of the overlapping content of the twelve articles in the two
documents, it has been necessary to make many arbitrary decisions about
the placing of books under the various headings. Some could be used
equally well in two or three places. Occasional notes will indicate the

‘ reasoning by which the decisions were reached. It will be noticed that

A EADING ST coR_rOUNCBEOTIE § the books included represent a fairly wide range in reading difficulty,

but in general all will be suitable for junior high school students of

/ varying reading ability. Naturally, there are included many books that

i have been published since the war began; their subject matter makes

- them valuable. However, fundamental truth knows no time, and many

older publications have been re-cvaluated in the light of the present

Iy g times and have been found good. Only those that are now in print
I 1

¥ #

The cover and pages from The Four Freedoms and the Atlantic Charter. The foreword stressed that this genération of students must be
trained for their future leadership roles in the world. Pages 12 and 13 illustrate what books were thought necessary for them to prepare for

these roles.

Back to top
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did not formally subscribe to the principles of the Atlantic Charter
until the United Nations' Declaration of January 1, 1942, the Charter
served an immediate and definite purpose. It was a statement of a
positive program to appeal to all liberty- and peace-loving people any-
whee in the world. It was an affirmation of a common purpose more
enduring than military victory—a purpose extending to the peace be-
yond such victory. It was a powerful weapon in the war of ideas, in
mmany ways as important as the armed conflict itself. It was a beginning
of the global strategy which was soon to prove so increasingly effective
for the cause of the United Nations.

S G

THE MEN WHO MADE IT

Hlawvrsions, Hiupscawws. Long Adventure: The Story of Winston Churchill
Plates. 346p. Appleton, 1942. §2.5
England’s Prime Minister is shown as a wﬂml.hrukzd enterprising, courageous human
being as well as & great statesman.
Mosss, BatLs. Franklin Delano Roosevels: The Minute Man of '33. 201p.
Appleton, 1933. §1.
‘The story of Franklin D:Iww Rame\clt until he became president in 1933.

* * *

GENERAL

Books that give a broad background of the history and
culture of the peoples of the world are a basis for
understanding the present. When the present is recog-
nized as the basis for the future, the immediate post-
war world is seen to be tremendously important.

BEATY, JouN O. Swords i o the Dawn. Tllus. by Henry C. Pitz. 212p. Long-
‘mans, 1937. $2.0
In AD. 449 Vortigern, kmg of South Betin, caled on Hoke, Danish king,for belp i
repelling the atiscks of the plundering Picts, Heny eﬁ,u and his brother, H
cssful band. of Dancs and Jutes who asswered the cll, As a revard Vo
Save Hengit the Island of Thanet off the southeast Here he uled as king of
B Nor e peopies of Deiata; snd hare he coublisned the Eaglish
Diwts, MARION MAy. Pageant of Japanese History. Tllus. with phologravurcs
and with drawings by Poyojiro Orishi. 380p. Longmans, 1938, $3.00.
A ex el eoideptatioe, oF Tapabiess hiskcy it cambesls bathe cl e fcusfens
and beliefs of the people.
FOSTER, GENEVIEVE emge Wa.vbmgtarx': World. Tilus. by the author. 348p.
Scribner, 1941. $2.7
s book tells . . . . the sto ry of George Washington'sIife of the people who were
living when he did, both in America, and all over the world, of what they did when
they were childze, how lte on the Fatem of Ui lives Aited together, and what part
ik sne o gl ik gt of all adventure storics, the History of th
World” (p.

12

Hannacass, Gxnuns. - Machines and the Men Who Made tbe World of
ety s 2760, Macmilan, 1939, $2.30
In the Inm‘)du:u hf’ i k I ‘gok Wﬂldlhsu ceu‘!hcl m(:u:;;cfe :n the
ocimation tha T plsce in usin i,
B gl e e ol “‘l.iﬂ.m e Sl S gtk a3

humble hegmnmgs in earlier da i
 Making of o Democruey. Tlts. 302, . Day, 1941, $1.96.
of American demociacy and its signifcance. The last chpter discuses
tuny e nghks guaranteed to every American citizen by the Bill Fof K:,glns and contrasts
iese rights with the lack of khem in muh ‘nations.
. World We Eise In: And How It Came To Be. Tlus. 375p. Mac-
" millan, 1931. $2.
A readable outline history of the waxld yith emphasis on discovery and invention and
development of economic and cultural
Hiiyer, ViRai Mongs. Child’s G.mgvapby of the World. With many mups
and illustrations by M. S. W. Jones. 472p. Appleton, 1929. $2.0(
‘The geography of tll: glnb: lwg‘ \ing with an account of how the world first came to
be, told wni originality humor.
. Child’s Hmary of the World, With maay § ilustraions by C. B. Boog
and M.S. Wiight. dd3p. Appleton, 1921,
The. muh ces of this wmld history a continuous sLmam, Cellmg the story of what
i ippensal ccnlury by century and epoch by epoch, ot by nati
PECK, ANNE MERRIMAN, Pagcant of Canadian History. s, with photo-
gravures. 400p. Longmans, 1943. $3.0
Tfhc latest nf the “Pageant” books that give a concise pmure of the history and culture
of the

Pagemxl of Soub American History. Tllus, with photogravures. 405p.
P un 2o il through the colonization period
ik Sfﬁ&'ﬁ"‘aﬁ"iﬁ‘«i n ‘hgh’('s"’f.“"mi‘ et o o rends of the South
American
QuENNELL, Mmqom end Bouan, Crianses HoNwy. History of Everyday
‘bings in England. dv. lllus. Scribner, 1918-35. $2:50 px

Yol 122 Unusal books ceuelivg i toxt and illustration the imq ;e at
eren erodshow. thy s the i of hoses Ty livd i, e i,
hnusehnlﬁmpkmmts, gaines, ctc. Splendid pictures in color and black and w!

Describes mponw mvelmom ‘in agriculture, tradss, transportation, nitation,
md dﬂlﬂﬂiu: nrd'u
Vol A vial and sumulanng sty o th peod with most sinten gt ¢

O e P uisrons
poit out (hl: e pmbleym O Sfodhinrion bit nok of dlxmb\man ji
2 Pasteur said, the nations will unite, not to destroy, but to build, then we can very

speedily fz:e the world from hunger and want. Good for reference use.
Sesant, Euizsopmr Pageant of Chinese History. Tlus. by Bernard Watkins.
86p. Longmans, 1934. $3.00. i
“The best history of China for boys and girls. It shows a fine feeling for the family
life, customs, and religion of the Chinese St
Sroeansson, EveLyn. Here Is dlaska, Witha foreword by Vilbjalmur Stefans-
i photogaghs, 154p. Serbacr, 1942, $2.
A vnlmbl ;md ful book about AXI‘Sk\: Dntnlbns the hlcl zn;l&nm pw;‘;h i“::a:l
as the country and mdmn:s the part Alaska may play in world affairs in the futur
T son as aken from surveys mide by Pan American Airways and the Uited
State
Whrrs, ANNE Taxay. Lost Worlds: Adventures in Archacology. Tilustra-
tions and maps. 316p. Random, 1941. $2.50.
‘Who says history is dead? These accounts of archeological dxs:evclrv of clvxhze:nonim
e “hssyr nd South America have all the excitemeat of a
e D A B oticn hat ancint nistory s brousht o vividy siive.

13
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Victory Corps Reading List

Another pamphlet the Council published was the Victory Corps Reading List, which provided book
recommendations for members of the High-School Victory Corps. The reading list was divided into categories
related to different aspects of the war, including America's allies and enemies, food production, and community

service. The U.S. Commissioner of Education, J.W. Studebaker, praised NCTE for its "initiative and imagination
in sponsoring” the list.

Item: Copy of Victory Corps Reading List (1943)
To learn about related material, see the following record series: 15/71/824
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i VICTORY CORPS READING LIST

National Council of Teachers of English Archives at the University of lllinois

A Bkl /st

containing books, mainly recent, on iSsues of the war, preparation

| With a Foreword by Joun W. STopesase, U. S. Commissioner of Education

|
943
er

EICR

for military service, and activities on the home front

EDITORIAL COMMITTEE

Near. Cross, Greeley, Colorado; MarcurriTe Kirk, Newark, New Jersey
Max J. Herzaera, Chairman

A war of ideas can no more be won without books than a naval
war can be won without ships.—FRANKLIN D. ROOSEVELT

ACKNOWLEDGMENTS

This list for members of the Victory Corps and for those who seck to be admitted
to its ranks was prepared for the National Council of Teachers of English in co-
operation with the Newark School Librarians’ Association and the Newark Public
Library. Books listed are for most part those published since the most recent re-
vision of Books for Home Reading; additional titles may be found in the latter list.
Suggestions for po:sxble revision of the present list will be welcomed; they should
be sent to Miss Mary Kirk, Newark Board of Education, Newark, New Jer-
sey. Thanks are i oD e Goodykoontz, of the Office of Education,
Miss Nancy Larrick, of the Education Section, War Savings Staff of the Treasury
Department, Miss Marie Pidgeon, of the Benjamin Franklin High School, New
York City, and members of the National Council’s Publications Committee, for
suggestions and assistance.

Single copies of this pamphles will be mailed for $.10; quantities of ten or more, for
$.05 per copy. Order from the NATIONAL CouNcrL o TEACHERS OF ENGLISH,
211 WEST SIXTY-BIGHTH STREET, CHICAGO

Copyright, 1043, by the National Council of Teachers of English

NATIONAL COUNCIL OF TEACHERS OF ENGLISH

Max J. Herzuexo, Newark, New Jersey, President + ANGELA M. BROENING,

Baltimore, Maryland, First Vice-President  Lrxnox Grey, New York Gity,
Second Vice-President » W. WitsuR HATFIELD, Chicago, Secretary and Treasurer

The cover and pages from Victory Corps Reading List. The foreword and acknowledgement explained the partnership between NCTE and

4 VICTORY CORPS READING LIST
Znw, HERBERT S. Submarines: The Story of Undersea Boats Harcourt, 1042
Zovorovskr, KONSTANTIN. Deep-Sea Divers Lippincott, 1938

PRODUCTION SERVICE DIVISION

AMERICAN RADIO RELAY LEAGUE. Radio Amateur's Hondhook, 1043

The League, 1042
AxpERSON, HOMER PAUL. Your Career in Agriculture Dutton, 1040
BENNELT, HUGH HAMMOND, AND PRYOR, WILLIAM CLAYTON. This Land IWe Defend
Conserving our Tand in order to feed the world at every front, b 04
Braprorn, Louts J., anp EAton, PAvL B. Mackine Design Wiley, 1040
Catiste, Nowsax V. Your Career in Engineering Dutton, 1942
Cocrrax, Trosas CHIEDS, AND MICLER, WILLTAM. Age o Exlginics

i
A social history of industrial America. Beailas ot

Davss, Sursy Curiow. Your Career in Defense Harper, 1942
‘War industries and the men they need.
Davz, Swwman. Radio in Warlime Greenberg, 1042
\n appraisal of radio and its potential worth in wartime.

F‘u:ucn{, Tonas EwiNG. Manual of Engincering Drawing for Students and l)nz/k\‘-
1941
Guum(u., Micuazx, Axp Duxsax, EvELYN MARY. Book of Farmcraﬂ
ongmans, 1042
Harranp, ELuzaeti. Farmer's Girl Cassell, 1942
Personal experiences of an English girl running a farm during wartime.
HarTsAN, GERTRUDE. Machines and the Men Who Made the World of Indusiry

cemillan, 1030
HawrmokE, Kexxets Caanszs. How To Gei Aliead in @ Defonse Plant
rowell, 1042
HAYNES, WILLIANS, This Clemical Age Knopf, ros2
*Hzwes, AoNEs. Jackhammer Knopf, 1042
Drill runners of the mountain highways.
HoRNUNG, JuLrus Lawrence. Radio as a Carcer Funk, 1940
A survey of the technical and engineering phases of radio.
KELIER, Atce ViRomia (ed.). Farm Workers Harper, 1940
Machinists at Work. Harper, 1042
Levson, Burr WATKINS. 7t Works Like This Dutton, 1942
“The mechanical principles of modern inventions.

MEXSLNU SA\mXL Foster. Materials of Industry: Their Dutrlbu.hau and Pro-
duct McGraw, 1941
Navow, ]oml M., ax0 Gerauxe, Bexr J. Zndustrial Electricity

Van Nostrand, x
‘The fundamentals of electricity, machines, and controlling equipme e

Newsans, Jaues Rov. The Tools of War Doublcday, 1042

FOREWORD

'HE High-School Victory Corps provides a national pattern for the demo-
cratic organization of high-school youth for war-related preparation and
service. The broad outlines of the plan of organization suggested leave
ample room for initiative and imagination.
The National Council of Teachers of English has shown such initiative
and imagination in sponsoring the preparation of this selected list of books
for the High-School Victory Corps.
1 commend it to its intended readers as a timely and valuable contribution
to the growing body of reference aids for the High-School Victory Corps.

J. W. STUDEBAKER
U.S. Commissioner of Education.

VICTORY CORPS READING LIST
Titles marked with an asterisk [*] are FicTiox

GENERAL MEMBERSHIP: AMERICA, ITS ALLIES
AND ITS ENEMIES

The Aggressor Nations

Buas, Huerr. Gorerament by Assassination Knopf, 1042
]:Lp internal ozg:nmuon and external policies by a correspondent who spent
enty-three years in Tokyo.

Gm-“ Jossen Craa. Report  from Toko Simon, 1942
‘America’s Ambassador to Tokyo for the ten years before Pearl Harbor.

GuNtER, Jorx. Inside Asia Harper, 1042

Locixsr, Louts PAUL. Wiat about Germany? Dodd, 1042
by the former head of the iated Pi in Germany.

Musn m j/m Hexwik. I Escaped from Hong Kong Reynal, 1942

d report of Japanese atrocities by a T e
Movum, Lu.um . Riplide of Aggression Morrow, 1042
Dramatic account of the rise of aggression in Germany, Ttaly, and Japan.

PackarD, REYNOLDS AND ELeaxor. Balcony Empire: Ilaly's Bid for Bl b
5 1942
3

VICTORY CORPS READING LIST 15

NORCROSS, CaRE, AxD Quwy, Jasss. How To Do Aircrajt Sheetmetal Work
M

RECK, FRANKLIN MERING. Radio from Start to Finish

Taw, 1041
Crowell, 1042

Reck, FRANKUN MERING, AND CLATRE, ANNA. Power from Start to Finish
C

‘rowell, T941

Roro, Cuarts Jaues. Radio Goos lo War: The Fourth Front  Putnam, 1042
ScuECHTER, A. A., AND AxTiHoNy, EvwArD. I'm on the Air Stokes, 1040

Experiences in a radio station’s newsroom.
Tovrey, H. R. The Farmer Citisen at War
‘The farmer, his responsibilities and problems.

Macmillan, 1043

*Upsox, Wrctrar Hazuerr, Keep 'em Crauling: Earthworms ot War

Hunmor of the home front,

Farrar, 1943

Warsox, Herper® M., AND OTHERS. Understanding Radio McGraw, 1940
WILKING, S. VINCENT, AND CUSHMAN, DoROTRY J. Test Vourself for a War Job ]
H

oughton, 1043

COMMUNITY SERVICE DIVISION

Avery, Mavsrys. Houschold Physics
:\Ym:«‘., Kern. Calling Al Women

Macmillan, 1030
Harper, 1942

survey of the work American women can do in the war emergency.

nmm  Waurss Davio, sxp Raasey, Hivtoy i, 1¥hat
out Civilian Defnse

Bram, L,\uxmw AND EpNa. Food Garden

ke Giftsen Shoutd K
orton, 1042

Ms.crmllsn, 1042

Bowsoox, Hexwy. Vilamins: Wihat They Are and How They Can Bengfit You

Broxoze, RUtH. Stretching Your Dollar in Wartime
Burosrt, Jawes H. Victory Garden Manual
Cree;

Cizass, Maxy Exex. Goodly Fellowship
Biography of a teacher.

Davis, Avurre. Vitality through Planned Nudrition
A readable textbook.

Viking, 1940
Vanguard, 1042
Alliance, 1043

L&, GEORGETTE LovIse. Needed—Women in Government Service.

cBride, 1942
Macmillan, 1030

Macmillan; 1942

*DEING, DoRoTY. Ginger Lee, War Nurse (for younger readers)  Dodd, 1042

Deupsey, PAuL V. Grow Your Own Vegetables
Dixvame, FraNis R. Cisilian Health in Wartime
FisuBEIN, Morris. Do You Want To Become a Doclor?
Funis, COLOvEE JULIA O. Nurscsin Action

The story of the Army Nurse Corps.
Gatr, Auice Crew. In Peace and War

History and dev:lopmcnt of the Red CrnisA

Herser, VICToR GEORGE. Toughen up, 4
How

o A i A I o i e clae Wi

Houghton, 1943
Harvard, 1942
Stokes, 1030
Lippincott, 1043

Crowell, 1941

McGraw, 1941

the Victory Corps. Pages 14 and 15 illustrate how suggested readings were annotated and the different types of subjects.

Back to top
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Throughout the war, The English Journal published articles on how the change from peacetime to wartime
affected English education. The article entitled "The Council Meets in Wartime" in the February 1943 issue

discussed the annual NCTE meeting where along with usual business, the Council also had to make critical

decisions regarding English’'s place in the war. Not only did the Council pass measures recommended by the
Resolutions Committee to help with the war effort, but the English Journal published letters from teachers
illustrating how the war affected students and their learning needs.

Item: Copy of English Journal(1943)
To learn about related material, see the following record series: 15/71/801
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a statement than to write a question. A
speaker may expand the statement or he
may revise and answer it.

Herey Raxp
oot

Evaxston Towssue Fr
Evanstox, I

THE YOUNG PEOPLE FACE THEIR
PROBLEMS

It was the beginning of the schoal year
1042. The draft age might be lowered to
cighteen. Before me sat a senior English
class, among whose members were boys who
would become eighteen before the year
would be over. Men were being rejected by
the Army because of physical unfitness, lack
of mental alertness, lack of information, and
sctual lliteracy; and the schools were being
Dlamed for it all. Courses in mathematics,
science, and shop were being reconstructed
10 meet the needs of the time. However, I
was not_teaching these subjects; 1 was
teaching English. What could be done in the
English course to help young people meet
the requirements of the branches of the serv-
ice, of the war industries, of the “home
front”?

Tlooked at the class. These seniors would
have these conditions to meet. What were
their own idcas? Saying no more to them
than T have said here except a platitudinous
addition about the superiority of many
heads overone, Igave thestudents just three
minutes to think and then, armed with a pad
anda pencil, took down the suggestions they
gave me. Of course, I had had some ideas
of my own; but T was glad I had not di-
vulged them, for all these and many more

came to me from the class. The students
realized as well as I that officers must be
able to give commands, that men must be
trained fo listen to them and to carry out
orders, that reports must be made quickly
and clearly, that everybody is writing let-
ters and ought to know how to write them
well, that people in the service and out will
have emergencies to meet, that young peo-
ple must now quickly grasp opportunities to

improve themselves, that life will go on and
the good and the beautiful must therefore
not be forgotten.

My pencil was kept busy that hour. Four
other times that day, with four other sec-
tions of seniors, T had the same experience.
Naturally many of the same suggestions
were made by the different sections. Later T
condensed these into a single list. At the
suggestion of our superintendent each senior
now has a copy of the list, and the students
and T are using it as a guide in much of our
work, There is nothing on it that English
teachers have not been doing, but T find sig-
nificance in applying it because it comes
from the students themselves. I respect it
because it reflects their own opinion of their
needs in time of trouble.

Now let the list spealk for itself:
PLEASANTVILLE HIGH SCHOOL
Pleasantville, New York

Phases of learning suggested for emphasis
during the war by students in the senior
English classes in Pleasantville High School,
September, 10421

1. Tmprovement in speaking voice, enuncia-
tion, pronunciation (with some emphasis on
proper names in the news), poise

from men in the service; expressing opin-
fons; impromptu speaking; answering ques-
tions quickly, concisely, and clearly; giving.
instructions

3. Increased ability in speaking convincingly,
interestingly, and (where advisable) cau-
tiously

4. Practice in writing interesting, entertaining
letters; in expressing one’s self accurately,
clearly, and concisely in writing

5. Improvement in penmanship, spelling,
punctuation, sentence structure, and letter

6. Opportunity to write words for war songs
7. Tncreased speed in reading with compreben-

8. Greater ability to read instructions intelli-
gently, to grasp and retain details, to recog-
nize propaganda, to be broadminded in
reading, to judge and choose books

COUNCIL NEWS

Alice V. Brower, A. B. Davis High School,
Mount Vernon, New York.

The Board of Directors considered the
reports of twenty-three committees (others
reported only to the Executive Committee).
It debated the crucial problem of meeting
the English needs of high-school students
when principals are so much disposed to re-
duce English time in order to expand techni-
cal training (see recent English Journal arti-
cles by Max J. Herzberg and Lennox Grey).
All felt that we must not be concerned about
our own vested interests but work solely for
the welfare of our students and of society.
The discussion ended with the adoption of
the following motion offered by Lennox
Grey:

‘That the Board of Directors recommend to the
Planning Commission and the Executive Com-
mittee.

1. That the major undertaking of the Na-
tional Council the coming year be the mobiliza-
tion of English teachers in a program which will
stress maintaining and improving commanica-
tion as a wartime service.

2. That to this end the Planning Commis-
sion work out ways of co-ordinating the activi-
ties of various National Council commitees.

3. That the Committee on the Place of Eng-
lish in American Education be authorized to
treat with organizations outside the National
Council (e.g., Office of Education, Office of War
Information, 0.C.D., Commission on Co-opera-
tive Curriculum Planning, etc.) to co-ordinate
our work with theirs in such ways as are com-
patible with the policies of the National Coun-
cil, and as have the approval of the Executive
Committee of the National Council.

REPORT OF THE RESOLUTIONS COM-
MITTEE OF THE NATIONAL COUN
CIL OF TEACHERS OF ENGLISH*
As English teachers we are mobilized for war,
to preserve the values and ideals created and
perpetuated by free men. It is our patriotic
function—one to which we gladly devote our-
selves—to do all we can to help win the war.
* Approved and adopted by the Board of Direc-
tors of the National Council of Teachers of English
‘meeting in Chicago on November 27, 1042.

AND COMMENT 105

As English teachers we are, moreover, espe-
cially equipped to play a vital part in a well-co-
ordinated program of communication, which is
the basic art of everyday expression and read-

ng.

English has been performing and must con-
tinue to perform an indispensable service in in-
terpreting the aims, purposes, and progress of
the war in assisting through speech activities in
all civilian war work, and in building morale (as
important as military drill) through reading and
discussion*

1. Let us make clear to our students that this
is a war of the people against intolerable tyran-
ny and inhumanity; that its purpose is to estab-
lish a world of peace, order, and freedom, the
bases of which are our concern both now and in
the future.

2. Let us re-examine and adjust our courses
of study to fit war needs and demands. Let us
submit to the proper war agencies instructional
‘materials which will facilitate the work of such
projets a8 the Victory Corps, Preinduction
Programs, and the like.

3. Let us devise procedures to assist govern-
‘mental agencies in important activities such as
the sale of war bonds and stamps, promotion of
salvage collections, and the preparation of ma-
terials of instruction to explain the need for
conservation and rationing.

4. Let us concentrate on teaching reading
and listening skills and clear and concise expres-
sion.

5. Let us compile useful reading lists and
stimulate reading on topics directly connected
with the war effort and progress, and with the
promotion of tolerance and international under-
standing,

6. Let us give young people perspective on
the ideals for which we are fighting as expressed
in the literature on our own nation and of the
other nations of the world.

7. Let us stimulate young people to think
through the dynamic ideas and ideals for which
we fight and to accept these ideals as the object
of their personal sacrifice and devotion.

Dora V. Surrx GEoRGE G. GaTES
Chairman. Max J. HERZBERG
Berr E. Boorne HELEN RAND MILLER

ANGELA M. BROENING  MARK NEVILLE

* See The Role of the English Teacker in Wor-
time: A Report of the Planning Commission of the
National Council of Teachers of Enish.

The cover and pages from the February 1943 edition of English Journal. It included the list of resolutions passed and a letter from a
teacher sharing what her students wanted to learn in this new environment.

Back to top

College English

College English was especially focused on the war. At the college level, students and their teachers were
eligible to be drafted. In the February 1942 issue, the article "English in Wartime: A Symposium by College
Teachers” discussed the specific challenges and changes the war would bring to the English curriculum and what
must stay the same. In an article in the January 1944 edition, W. Wilbur Hatfield examined the learning needs
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of soldiers, drawing upon the results from an NCTE survey sent to the directors of English staff in the Army and

Navy.

Item: Copy of College English (1944)

To learn about related material, see the following record series: 15/71/802

LOLLEGE
ENGLIMH

v

ENGLISH FOR MEN IN UNIFORM

W. WILBUR HATEIELD*

Teachers of English in the Army
Specialized Training Program and in the
Navy V-12 program face many serious
problems. To hasten the accumulation
of experience and the crystallization of
opinion on these problems, College Eng-
lish sent a questionnaire to the dircctors
of the English staffs in the units listed by
the Army and the Navy. The returns
from the investigation, statistical and
otherwise, are presented here.

Ninety-five of the 225 English di-
rectors questioned sent replies. The geo-
graphical distribution of these replies
seems normal—from Massachusetts to
California, from Minnesota to Texas and
Georgia. Endowed colleges, state univer-

* Head of department of English, Chicago Teach-
ers College.

sities and teachers colleges, and munic-
ipal institutions are represented, great
universities and tiny colleges, techno-
logical institutes and liberal arts schools.
The study provides a fair and liberal
sampling of the practices throughout the
country.

Student needs should be the prime de-
terminant of the matter and method of
instruction. Are the needs of these serv-
icemen the same as those of peacetime
freshmen? Fifty respondents say that
they are. For them, within the limits
of time and special conditions, the
problems are just those which we have
been trying for decades to solve. But
their replics to other questions show
that their “Yes” to this one is only
relative—a recognition of the cssential

ENGLISH FOR MEN IN UNIFORM 201

humanity inside the uniforms and a
fear of hasty innovations. Forty-two re-
spondents say that these servicemen do
have special needs. As we shall see, the
personnel of the classes differs consider-
ably from that which we usually have.
Moreover, the men are facing an indefi-
nite period of wholly abnormal and cru-
cial activities.*

Even after two years of war the need
to understand it still remains urgent.
Many A.S.T.P. and V-12 courses are at-
tempting to satisfy this need; fewer, so
far as our evidence shows, are dealing
with the problems of the peace, which
these lads are going to have a large part
in settling or aggravating.

The Army and Navy have pointed out
the need of these young men for profi-
ciency in speech. The requirement of
speech training is in itself a radical change
in most freshman programs—more far-
reaching than the parallel addition of
military correspondence. The boys’ need
for some mental and spiritual refreshment
receives at least formal recognition in the
permission to include readings—not al-
ways mere composition starters but
sometimes such as might be part of litera-
ture courses. The demand for training in
study reading (alies work reading)
points to a need which few colleges have
tried to meet in regular courses, though
the need was probably present.

Only one need of peacetime students
seems to have disappeared with their
“civies”—the need for “literary” writ-
ing. “Themes” seem still to be assigned,

= For instance, a former college teacher who has
since been an Army instructor and is now battalion
adjutant in a supply outfit preparing for overscas
duty reports that the men are eager to get pocket-
size books to carry with them to read. Do they know
what books of the kinds they like are available in
such editions? Does anyone make any effort to sup-
ply such information? The men vill have money
‘with which to buy, and the donated supply in camp
libraries will obviously not meet the need.

but they are rarely essays, as distin-
guished from reports, explanations, and
contributions to formal discussion. Liter-
ary description and narration are not re-
quired of these boys becoming military
specialists.

As usual, the instructors see the stu-
dent needs more clearly than the stu-
dents do. We must remember, as one
man remarked, that those who need the
instruction most are sure that they do
not need it at all. The vote stood: the
students think they need the course, 55;
the majority of the students think so, 14;
in general, they do not think so, 18.
“Motivation is the big problem,” one re-
port says; and scveral confirm this by in-
cidental remarks. The frequent lack of
asense of need for greater ability to read
and to speak or write may well be the
first in our list of the difficulties teachers
of these courses encounter. Many of
these men are unbookish, thing-minded,
resorting to print chiefly to secure in-
formation they need in their activities.
They see the necessity of physics and
mathematics, but their memories of
“English” in school or college do not
arouse their enthusiasm. The fact that,
in some units at least, the authorities
assign priorities to the subjects studied
and put English at the bottom of the
list, with the other intangible, history,
just ahead of it, exacerbates the problem
of motivating English.

A second generally felt difficulty is the
shortness of the time in which so much is
to be accomplished. Ability to write
grows slowly, and 84 class hours would
usually be too little time to effect striking
permanent improvement, as every teach-
er of 1o08-hour freshman courses will
testify. Now military correspondence,
speech, and close reading are to be in-
cluded. The multiple assignment and
the short time allowance result, some

Two pages from W. Wilbur Hatfield's article, "English for Men in Uniform,"” which appeared in the January 1944 edition of College English.

Hatfield investigated the educational needs of soldiers.

Back to top

Junior High School English

College and high school students were not the only ones whose needs the Council addressed during this time.
Junior High School English, prepared by the Committee on Junior High English in Time of War, focused on
younger students and their role in the war. They created a "six-point program"” for teachers, the first point
declaring "Remember we have been fighting the greatest war in history, that Junior boys and girls have special
needs in connection with it, and that they have a special stake in its consequences.” The Council was not solely
focused on the war, however, acknowledging that educating students about life during peace was just as
important for this generation so accustomed to war.

Item: Copy of Junior High School English (1944)
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|
' A Six-Point Program
for Junior High School English |

11

JUNIOR HIGH SCHOOL ENGLI

1. Remember that we have been fighting the greatest war in
history, that Junior High School boys and girls have
special needs in conncction with it, and that they have
a particular stake in its consequences

. Create in the classroom a democratic community atmosphere
—with sympathetic understanding, shared interests,
respect for individual abilitics, cagerness to exchange
ideas

o

3. Develop a wholesome respect for language as the greatest of
human inventions, he asis of all human community—
with the further realization that there are other highly
important means of communication closely related to it

. Make clear the importance of specific skills in communication,
as in all human activitics—and plan a systematic yet
flexible program for studying the skills of listening,
speaking, reading, and writing in definite connection
with one another and in relation to genuine needs for
these skills

S

5. Develop an active awareness of the resources available in
literature—old and new, in print, radio and film—for
enriching all aspects of our lives

6. Keep on offering continuous opportunities for democratic liv-
ing and democratic communication—two-way commu-
nication—in the classroom, the school community, the
larger community

INTRODUCTION

THE SeiriT OF THE JUNIOR Hicn Scroor CLASSROOM

‘When Noel Coward took command of his ship the “Torrin,” in the
film In Which We Serve, he called his men together. From sailors who
had previously served under him he drew the two attributes which
he believed a ship should possess. “It should be a happy ship, Sir;”
said one. “It should be an effective ship, Sir,” contributed another.
They spoke with feeling but not sentimentality.

If these attributes are necessary to the successful conduct of a ship
as an implement of war, they arc hardly less essential in stecring boys
and girls at an impressionable age. Education for junior high school
pupils, then, must have as a primary objective the building of atti-
tudes which will replace uncertainties and confusion with security and
order. Without such attitudes they can be all too easily shipwrecked
in times like these.

Epucation ForR THE Peace s WELL As For War

‘Wartime education for junior high school boys and girls must be seen
in a two-fold way. These boys and girls are essential in the waging of
war. They must know about the war and know their share in it.
But they must also be prepared for problems of the peace. If this
war continues for another two years, or five years, these boys and girls
will have little recollection of the ways of peace. They will be com-
pletely a war-generation. They must be educated, quite literally, for
peace.  Otherwise they will be as badly adrift as many of our youth
who did not know how to face peace even after our short experience
in the first world war. _

The manual on Pre-Induction Needs in Language Communication
and Reading prepared jointly by the War Department, the U. S. Office
of Education, and the National Council of Teachers of English for senior
high school years, stresses the development of skills needed for military
use through activities valuable in civilian life. It seeks to avoid militari-
zation of the classroom. This far-sighted policy in the senior high
school should find support and extension in the junior high school.
It is for this reason that the National Council of Teachers of English
brings out this pamphlet on Junior High School English as one of the
first of the series on communication. The emphasis on senior high
school English in the U. S. Office of Education manual on The Com-

5]

The front cover, back cover and introduction of Junior High School English. The book cover listed the "six-point program.” The

introduction emphasized the needs for instruction in both peace and war.

Back to top

What Communication Means Today

"This will be known as the war of letters," said Donald Porter Geddes, quoted in What Communication Means
Today by Lennox Grey. This book served to educate readers on the importance of communication during World
War Il. The author shared numerous anecdotes of soldiers writing back home and of communication errors that
caused defeats in the battlefield. In addition, Grey quoted a soldier, stating that "Almost all of these fighting
men are literate to the point of being literary.... We want books over here — 90 percent of us. We need books."
The author pointed out that communication also facilitates propaganda. As with how the Council acknowledged
that the English curriculum must change to adapt to war, this book defined the changing nature of

communication during World War II.

Item: Copy of What Communication Means Today (1944)
To learn about related material, see the following record series: 15/71/824
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... After yowve read everything clsé, you start reading the laundry labels
on other people’s clothes. :

The soldier of today isn’t going to war without knowing what it's all
about or going to tolerate any sort of literary isolation from his country.
The overseas sales of magazines like Reader’s Digest and Time and Life
are, T think you will agree, phenomenal.

... Almost all of these fighting men are literate to the point of being liter-
ary, when one stops to consider them by ‘old Army’ standards. . .

We want books over here—90 per cent of us. We need books. T can
honestly say that many a favorite magazine is “sweated out” in the mail
\with almost equal anxiety as many “letters from home”—which I can
hardly deny first place.

Such letters—showing among other things that fighting men read the
literary reviews and respond to them—tell the story more cffectively than
any peroration that we might write. Morale, lives, our very survival as
a people depend on communication at many levels—the exchange of in-
formation, ideas, common feclings, common purposes—through which
we may keep unfailingly in touch with all who go abroad, and all our
fellow workers and fighters at home.

Lerrers—THE LiteraTure oF Tars War?

Letters are close-up communication. They are very close to communi-
cation at its roots, the spoken word and the sign—as close as the writer
can make them. If they also have the selectivity and compression of liter-
ature it is not strange. There is much to write about, often not much
time to write it in. Here is that communication from person to person
which is the basis of ication between ities, regions,
nations, hemispheres. In such modern Odysseys as these letters provide
we see that concern for belongingness, for the sharing and comparing of

i for icati for human i that has been
among the most insistent of human values from the time when Homer
portrayed the homecoming of Ulysses down to the latest self-conscious
modernization of the same story in Saroyan’s Human Comedy.

There is more than a passing hint that these men are redefining litera-
ture as communication, and that the most notable literature of this war
may. be its letters. As we think back historically, it may appear more
than accident that the first English novel, so called, was written in the
form of letters. Donald Porter Geddes, editor of Pocket Books, predicts
that this will be known as the war of letters. His evidence is that his best
seller among soldiers is the dictionary—used as a speller!

(61

9—._

Part I
FIRST DEFINITIONS
MopERN INSTANGE—I1.

Early in June, 1943, a captain of marines wrote a letter from an island
in the South Pacific. Nine days later it was delivered to his wife in the
heart of America. In that nine-day wonder which is now an everyday
occurrence, and still more in the far-reaching contents of his letter, we
find embodied the theme of this pamphlet and of the series on Commu-
nication, which it introduces.

This is what he wrote:

Just had a big day of relaxation [his previous letters had told of repeated
bombings by the Japanese, resulting in the death of two of his closest
friends] and saw a movie—Andy Hardy's love affairs. Our out-of-door
movies are themselves something to see. Just a movie screen set up out-
doors in the tropic night, with troops sitting all around, on benches or the
ground. In the lit screen the sophistication of Hollywood, and outside it
the warm night wind, the waving palm trees dark against the moon, and
the distant murmur of the tide on the reef, so slow and faint as to be only,
an undercurrent to the stillness.

It came to me today, rather whimsically on going over my kit, that
have almost worn out my second pair of shoes in the military service.
That makes me feel a veteran, in a very mild way, and also a little apolo-
getic toward you for—well, taking so long to win the war, I suppose! . . .
Military things are so huge, and move so slowly—like great glaciers, first
forming, then crushing slowly ahead. But the great thing is not to lose the
war, rather than being in a stew to win it overnight. If Ttaly cracks that
will certainly change the picture. . . .

As T wrote N- today, there is a curious contrast between extensive
and intensive thinking. Having so little to go on, one merely hugs it more
tightly. Instead of reading two books a night, I have been reading one
book for the last two months. Tvanhoe happens to be the selection. T live
with Friar Tuck, Locksley, the Black Knight, and the sturdy Cedric or the
fanciful Wamba.

And even though I can never discuss military matters, do keep reading
up on the geography of the south and southwest Pacific; there are so many.
things T will want to talk to you about some day. Learn at least the island
groups, across from north Australia, New Guinca, the Solomons, the Gil-
berts, the Marshalls, clear to the northeast and Hawaii. It is a whole new
world to America but one in which we cannot escape future responsibility.
The world can never again be allowed to drift. The airplanc has changed

m

Tire PRIMARY MEANING OF ConauNIGATION

In short, war has brought home to us again the elementary, clemental
‘meanings of communication—as the prime basis of all human community.

For the past generation we have taken communication largely for
granted, quite unlike our pioncer forbcars. We have rewarded a few
exceptional performances with palms and medals, Pulitzer prizes and
Nobel prizes, movie “Oscars,” academic degrees, sizcable fortunes. But
we have forgotten, except in an academic way, that thin-skinned man as
species has been able to survive on this tough-skinned planet, in conflict
with creatures and forces physically far more powerful than he, largely

because of his powers of communication. So with nations of men.

Events of the past five years have brought us back to this elemental mean-

ing, and have also driven home the fact that new instruments and arts of

communication have for the first time given the possibility of world com-

munity: where all parts of the world are within instant reach of one
‘man’s voice, for good or bad, and where writing, print and picture can
be transmitted or transported to any part of the world within a few hours,
or at most a few days. The dictators were swift to see this. They went
far toward making a New World Order of slaves. We woke up just in
time.

It would seem to be part of every teacher’s task to see that we keep

awake.
Lone View

France fell, we now say, because of failurc of communication. We

mean in part that her vast armies were divided and made helpless in the
battle of France by the calculated disruption of physical “communica-
tions” We mean even more profoundly that her people had been
divided long before by the breakdown of human communication, com-
mon understanding, sympathy and faith by the factional ambitions of
her leaders and the shrewd work of Nazi propagandists.

‘We know that American defeats early in this war likewise sprang from

failures in communication, including failure to understand the “com-
munication-mindedness” of our encmies, if their skill in exploiting certain
aspects of communication can be called that. In spite of warnings we
suffered our Pearl Harbor because we lacked genuine communication
both of instruments and men. Hopefully we accepted the Japanese
tokens of continuing communication in the persons of Nomura and
Kurusu when other acts of the Japanese should have told us that genuine
two-way communication did not exist. We learned that the Trojan

71

six and seven explained the many ways communication had affected the war thus far.
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https://archives.library.illinois.edu/ncte/about/march.php

14/15


https://archives.library.illinois.edu/ncte/about/about_images/wwII/wcomm01.jpg
https://archives.library.illinois.edu/ncte/about/about_images/wwII/wcomm02.jpg
https://archives.library.illinois.edu/ncte/about/about_images/wwII/wcomm03.jpg

3/21/23, 11:51 AM National Council of Teachers of English Archives at the University of lllinois

- University Archives
Room 19 Library, 1408 W. Gregory Dr., Urbana, IL, 61801
Copyright © 2009 University of Illinois. All Rights Reserved

https://archives.library.illinois.edu/ncte/about/march.php 15/15



