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"During the process of gathering data...it became increasingly evident

that...information about the teaching of English to non-native speakers in

this country is painfully inadequate and sometimes inaccurate”

From an NCTE proposal for the funding of a study and conference on teaching English as a second

language (ca. 1961)
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In 1961, NCTE published The National Interest and the Teaching of English. According to J.N. Hook in A Long
Way Together: A Personal View of NCTE's First Sixty-Seven Years, this 140-page book was motivated in response
to the National Defense Education Act, which supported the study of science, math, and foreign languages. The
Council wanted to demonstrate that English was also vital to national security, sending free copies to Congress
members and other government leaders. Accompanying this report soon after was a supplement that would
mark the beginning of what would be a very active decade in moving forward on an oft-neglected subfield: the
teaching of English as a second langage.

NCTE's heightened focus on English as a second language was in part due to James R. Squire, the new Executive
Director in 1960, who was strongly interested in further advancing this field. Harold Allen and Robert Allen were
also significant figures in promoting this subject. Harold Allen served as the senior consultant of the English for
Today series and was heavily involved in the efforts of organizing the first national conference for the Teaching
of English to Speakers of Other Languages (TESOL), while Robert Allen was the chair of NCTE's Committee on
Teaching English to Speakers of Other Languages and also involved in the TESOL conference. Squire took a
special interest in NTCE's TESOL commmittee, encouraging it to consider publishing a journal devoted to the
subject, and, alongside Harold Allen and Robert Allen, also aiding in efforts in forming the TESOL conference.

Organizing the conference was no easy task. While the TESOL conference had challenges that all conferences
face, it also faced a unique problem. The conference was a joint effort among NCTE, the Modern Language
Association and the National Association for Foreign Student Affairs. The English Section of the National
Association for Foreign Student Affairs was particularly concerned that the TESOL conference would become its
own organization or a permanent part of NCTE, which could absorb its own members, small in number. Squire
and Robert Allen feared that the English Section would withdraw its support as a consequence, suspecting that
Harold Allen was seriously considering establishing an organization dedicated to TESOL concerns. The groups,
however, reconciled in time and the first conference was held in Tucson, Arizona in 1964, and attended by an
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estimated 800 teachers. Harold Allen would go on to indeed help found an organization based on the
conference, Teachers of English to Speakers of Other Languages (TESOL), which was officially established in
1966.

To learn more about NCTE's early involvement in promoting scholarship on the subject of English as a second
language, take a look at the featured records below.

Contents:(To enlarge an image, click on it and it will open in a new window)
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NCTE and the English Section of NAFSA (Association of International Educators)
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The National Interest and the Teaching of English as a Second Language

The National Interest and the Teaching of English as a Second Language was a supplement to NCTE's original
study The National Interest and the Teaching of English. The pamphlet emphasized the need of research on

teaching English as a second language, noting a shortage of qualified teachers in this area. Teaching English was

critical to international understanding, the pamphlet stressed: "The heritage of the English-speaking peoples is
inseparable from the language through which it is transmitted; to encourage the teachings of our language,
both abroad and at home, is to broaden and improve understanding of the United States and the English-
speaking peoples.”

Item:The National Interest and the Teaching of English as a Second Language (1961)
To learn about related material, see the following record series: 15/71/010
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This statement is a supplement
to the 140-page report
THE NATIONAL INTEREST AND THE TEACHING OF ENGLISH
published in 1961 by the

National Council of Teachers of English
508 South Sixth Street Champaign, Illinois

COMMITTEE ON PUBLICATIONS

Robert A. Bennett, Minneapolis, Minnesota, Public Schools
Muriel Crosby, Wilmington, Delaware, Public Schools
William S. Ward, University of Kentucky

James R. Squire, University of Illinois, Chairman

Enid Olson, Publications Associate, NCTE

Copyright 1961
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THE NATIONAL INTEREST AND THE TEACHING OF ENGLISH
AS A SECOND LANGUAGE

“In terms of the numbers of pupils and teachers, of timetable hours
and of geographic extent, the teaching lish as d language
t educational undertakis

hich also points out

from place to

1| backgrounds nor has any been required
ua franca at such a diversity of levels.”®

to act as an international

English is taught as a subject in secondary schools throughout Europe,
Central America, South America, and in many parts of Asia. Tt is used as
the medium of instruction, usually beginning in the upper elementary
grades, in parts of Asia and many parts of Africa. According to one in-
formed estimate, almost 300 million people now speak English as a first
or second language.

The teaching of English as a second language is a major educational
undertaking within the United States as well. Hundreds of thousands of
students throughout our several states and territories are learning English
as a second tongue. Our public and private schools provide untold num-
bers of Americanization classes for adults or special English instruction
for the children of immigrants; our colleges provide special facilities for
foreign students. In addition, four major agencies of the United States
government are concerned with the teaching of English both in this
country and overseas, All of these programs draw upon a slim cadre of
properly prepared teachers.

The heritage of the English-speaking peoples is inseparable from the
language through which it is transmitted; to encourage the teachings of
our language, both abroad and at home, is to broaden and improve
understanding of the United States and the English-speaking peoples.
Moreover, such teaching must frequently be coordinated with programs
of cultural and technical assistance to non-English-speaking countries
since an inadequate knowledge of English can be an obstacle to study
and research in many subject fields. Clearly the national interest
demands that the United States exercise leadership in this important
area. Yet despite greatly intensified activity in all phases of language
teaching during recent years, our country is faced with a serious short-
age of qualified teachers of English as a second language. Needed as an
intelligent first step is an extension of the National Defense Education

° G. E. Perren, “Babel at Arm's Length,” The London Times Educational Supple-
ment, #2354 (July 1, 1960), p. 10.

3

The cover and introduction from The National Interest and the Teaching of English as a Second Language, which explained why teaching
English had strong international implications .

Back to top

Proposal for a Comprehensive Survey and Conference on Teaching English to
Non-English Speakers

In 1963, Harold Allen submitted a proposal to the U.S. Office of Education to fund a comprehensive survey of
the teaching of English to Non-English Speakers in the United States. The proposal also asked for funds for a
subsequent conference, later known as the conference on the Teaching of English to Speakers of Other
Languages. Allen presented statistics on how many international students there were in the United States and
cited the need for more research to know how many non-native English speakers there were total in the
country. Allen proposed a method of collecting this data, along with a subsequent conference to share and
discuss the results.

Item: Proposal for a Comprehensive Survey and Conference on Teaching English to Non-English Speakers(1963)
To learn about related material, see the following record series: 15/71/010

https://archives.library.illinois.edu/ncte/about/august.php

3/15


https://archives.library.illinois.edu/ncte/about/about_images/tesol/national%20interest01.jpg
https://archives.library.illinois.edu/ncte/about/about_images/tesol/national%20interest02.jpg
http://archives.library.illinois.edu/archon/index.php?p=collections/controlcard&id=5712

3/21/23, 11:53 AM
e

National Council of Teachers of English Archives at the University of lllinois

£ B

gl gl
F-od'

https://archives.library.illinois.edu/ncte/about/august.php

APPLICATION TO THE CORMISSIONER OF EDUCATION, OFFICE OF EDUCATION,

U.Ss DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE, FOR FUNDS TO

SUPPORT A COOPERATIVE RESEARCH PROJECT UNDER THE PROVISIONS OF
PUBLIC LAW 531, 83rd CONGRESS

Title: Comprehensive Survey of the Teaching of English to
Non-English Speakers in the United States, with a
Subsequent Conference for Determining Areas and Means
of Cooperation and Development

Submitted by: Department of English, University of Minnesota

Address: Vincent Hall, University of Minnesota
Minneapolis 14, Minnesota

Telephone Number: 337-2595
Initiated by: Dr. Harold B. Allen, Professor of English

Transmitted by: Board of Regents, University of Minnesota

Signed by:

Harold B. Allen, Professor of English

John W. Clark, Professor and Chairman,
Departnent of English

for the Board of Regents
University of Minnesota

Date: March 15, 1963
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I. Problem

In Jamuary, 1961, the National Council of Teachers of English published a
volume, The National Interest and the Teaching of English, with an accompanying
supplementary pamphlet entitled The National Interest and the Teaching of English
as_a Second language. These publications had been prepared by the National
Council primarily to provide information for The Congress of the United States
in its deliberations upon measures to strengthen education. During the process
of gathering data for the supplementary pamphlet it became increasingly evident
that actually the information about the teaching of English to non-native
speakers in this country is painfully i and i

Enough information was obtained, however, to indicate that the non-native
speakers and non-English-speaking persons fall into several large classes:

1. Foreigners temporarily within the United States. These include:

a. Foreign military personnel receiving specialized training.

b. Foreign teachers and other specialists receiving specialized
training in their fields.

c. Foreign students.

2. Pupils in public and private schools.
3. Adults.

a. Persons receiving some English instruction through extension
classes, civic Americanization classes, private institutional
classes such as those in WiCA night schools and international
centers, ard classes and tutorial work provided by private
language schools.

b. Persons receiving no formal instruction.

About the first class some information is now available, partly through the
recent cooperation effected by the new National Advisory Council on English as a
Foreign language. But this information is largely uncollected and unstudied
with reference to the types and nature of the instruction provided, materials
used, etc. Perhaps the most complete set of data is that about the 47,000
foreign students, since statistics can be obtained through government sources.
But actually little information has been collected, even by the English Section
of the National Association of Foreign Student Advisers, about the instruction
provided and about the competence and training of the instructors in the 137
colleges providing some instruction.

About the second class the National Council of Teachers of English was able
to get information from only a few educational systems, and then only sparse and
spotty information. Its Brochure included the following data:

In 1958-59 California schools taught English as a second language to
37,647 students.

Texas has approximately 500,000 Spanish-speaking children in its schools.

Maine has several thousand French-speaking children in its schools,

In New York City seven and one-half per cent of the students in the
Junior high schools were receiving instruction in English as a
second language.

More than 40,000 Indian children in federal schools come from homes
where English is not the native language.

But about these and other thousands of children in the Southwest and in Florida,
no information has systematically been collected on any basis permitting any
cumlative sumation, to say nothing of comparative studies.

4/15
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of Teachers of English, the lodern Language Association and its Center for
Applied Linguistics, the English Section of the National Association 6f Foreign
Student Advisers, and the National Education Association.

Although within Groups 1 and 2, as defined in the statement of the problem
(Section 1), identification of the agencies to which the questionnaire should
be addressed will not generally be difficult, some trouble will occur in locat-
ing smaller cities and schools where the situation exists. The difficulty will
be acute with respsct to Group 3, where time-consuming mail detective work will
be needed to ferret out the English-teaching agencies. Telephone directories,
the national WCA and YWCA, organizations of business schools, lists of inter-
national centers, and a further great variety of other possible sources will
have to be tapped.

The serious complexity of the EFL situation in certain areas, principally
urban, where an increased ion of foreign-l speakers Has occurred,
nakes desirable the supplementing of questiomnaire data by on-the-spot study.
Accordingly, the proposal includes planned visitations in Chicago, Cleveland,
Detroit, New York, Miami and Tampa, Houston and psrhaps San Antonio, Tucson
and Albuquerque, and Los Angeles, This is a maxirmm i

C. The collected data will basically be presented in tables and summaries.
If any of the data call for special statistical analysis and interpretation,

the services of specialists in the University Bureau of Hducational Research
will be utilized.

D. Initiation of project:September 15, 1963

1. Development and testing of questionnaires, with advice of relevant
persons and organizations. End date, November 1, 1963.

2. Distribution and return of questionnaires to agencies and
institutions, with follow-ups. End date, Harch 1, 1964

3. Distribution and return of questionnaires to teachers. This
overlaps the preceding. End date, April 1, 196ks

4. Visitation of major problem areas, Three or four trips during
January, February, and March, 1964

5. Study and analysis of data, including preparation of final report.
End date, September 15, 1953.

6. Invitational national conference of representatives of all groups
and interests represented in the investigation, December, 1964,
or Jamuary, 1965. This conference almost surely can be held
sometime in the winter of 1964-65, although in advance a more
precise scheduling is impossible. This conference can reasonably
be held in Minneapolis, but a more southerly location such as St
Iouis will be investigated in terms of travel costs once the
persomel is determined.

non-native English speakers in the United States.

NCTE and the English Section of NAFSA

After the proposal, some concerns arose regarding Harold Allen's ultimate intentions of the TESOL conference.
The English Section of NAFSA was wary that NCTE was attempting to "take-over” the section, becoming the
primary organization for those teaching English as a second language. Squire and Robert Allen suspected that
Harold Allen wanted to establish an organization similar to the CCCC. In any case, Squire and Robert Allen
rejected the idea of an NCTE-sponsored organization dedicated to English as a second language and sought to

reassure the English Section that they were not intending to supplant it.

Item: Correspondence (1963)

To learn about related material, see the following record series: 15/71/010
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Plesea'iafly Jor ’
Mllen, Minnesota s

3 April, 1963
Dr. J. R. Squire
NCTE
Champaign

Dear Jim,

Your letter this morning was a shocker. It is simply in-
tolerable that when the time is ripe for action the executive committee
will not approve action — particularly when there is obviods mis-
comprehension behind what you report as the commiytee's reaction.

My proposel clearly was that the English Section of NAFSA
be# asked whether it would suppprt NCTE in attempting to be of help
to the people who are now without help, the teachers of English as
& foreign language in our schools and private groups. My proposjal
wes not that a separate orgenization be set up, I did not say that
there should be an orgenigation like CUCC. Oareful reeding of what I
wrote would result in the understanding that I was suggesting @
Epring meeting "roughly" like that of the CCCC's. I was referring
clearly to the meeting, not the administrative set-up® This meeting
could essily be planned through the action of the present committee
on EFL, with —- if granted — the cooperation of a committee of the
English Section of NAFSA. I was not proposing that this meeting
would be for present members of that section. I clearly proposed
that if this meeting were found desirable, then perhaps every other
yearg§ it could be held concurrently with the meeting of the English
Section, for mutual bemefit., If for purposes of efficient handling
of the growing complexity, an organizational setup like that of
COCC should be called for, then that is another matter. This may be
a good thing, I don't know, but rather think so. At least, this is
not what I am now proposing.

If the fears expressed by someone on the committee that
We are trying to take over the English Section of NAFSA were well—
founded, why does Bob Allen accept the proposal as stated? I em
sending you his letter herewith (please return it) to indicate the
extent of his concurrence. Lois McIntosh's article, which I have
not seen, certainly can not result from any informed basis of
opinion, for she has not seen this proposal.

am sure that your letter to Bob will leave him rather

in the durk as to what he can present to the NAFSA group. If he cen't
present my proposal, what can he present? Y u say he can talk
informally. Well, informally about what? THe NOTE is —- and its
elementary§ section particuarly -- is faced with the responsibility

of doing something to help teachers with pupils who are not native
speakers of English. The elementary section has never reco,

this responsibility, OK, the Council as a whole has this respomubility.

Teachers College - Columbia University, New York 27, N. Y.
App

DEPARTMENT OF THE TEAGHING OF v 193
ENGLISH AND FOREIGN LANGUAGES

April 15th, 1963

Dr. James R. Squire

Executive Secretary

National Council of Teachers
of English

508 South Sixth Street

Champaign, Tllinois

Dear Jim:

I have just received your special delivery letter of April 1ith. Thank you
for arranging to send the 150 copies of the revised proposal to me so promptly.

passing, may I point out (for your secretary's information) that the
inltlals of the National Association of Foreign Student Advisers should read
NAFSAynot NASFA. This is purely for the record (and in case you should write
any member of NAFSA who feels a little touchy about the NCTE at the present
moment) «

Like you I was quite disturbed by Lois McIntosh's comments in her recent column.
I think they were uncalled for and unwarranted; she should not have taken
advantage of her position as the Secretary of the English Language Section of
NAFSA to editorialize in her column. What may have touched it off was the fact
that Harry Freeman, Chairman of the English Language Section, had approached
her as organizer of the English Language Section program at the conference in
Pasadena for a specific period of time on the program during which the Bnglish
Language Section could discuss my recent conversations with Harold Allen.
She probably saw this as the first step toward the "take-over" of the English
ge Section by the NCTE since she knows that I am one of the chairmen of
the NCTE Committee on Teaching English as a Second Language.

There are undoubtedly some members of the Bnglish Language Section who share
Lois McIntosh's fears. I mist admit that I myself was quite disturbed when
I first learned (from Harold himself) of his ideas for a possibly semi-autonomous
group within the NCTE concerned with the Teaching of English as a Second
language. I have been a member of the English Language Section of NAFS4 mich
longer than I have been a member of the NCTE, and I must admltt;hatlugf{‘)i_l this
erences than at
e s e, Toblnes 5y ot MO e S
proposed, struck me as a possible threat to the Sistonos ot €0 Biedten
Ianguage Section in NAFSA. Since that time, however, my own feelings have
changed considerably, for several reasons. In the first place, Virginia and
T have becone more and more concerned with the gigantic task of cewungm
nguage to non-foreigners in this country

B e ioan sthabnth hore n en Tore-City Ha;og‘lg ﬁ :bsolut;?ely rigl'lxzn in

roup devoted to the teaching o sh as a Second language
e 32?2321‘305 o ity 2o reach more than just the teachers of forelen
students on our campuses. The Buglish Language Section has talked about these
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THE NATIONAL COUNCIL OF TEACHERS OF ENGLISH
508 SOUTH SIXTH STREET, CHAMPAIGN, ILLINOIS

To_the Committee of the English Section of the National
- . Association of Foreign Student Advisers:
3 The Committee on the Teaching of English as a Second Language of the

National Council of Teachers of English (Co-chairmen: Robert Allen, Gerald
Dykstra) has become increasingly concerned about needs of teachers of English
as a second language which do not seem to be satisfied on the national scene
today. Members of the NCTE Committee have discussed the action which might
be taken by the Council in cooperation with other organized groups. The

: Executive Committee of the NCTE has not had an opportunity to discuss the
suggestions presented in this letter; however, the NCIE Executive Committee
has authorized Robert Allen to explore these ideas with the leaders of the
English Section of NASFA at the Pasadena meeting and has asked Mr. Allen to
advise the NCIE Executive Committee of the possible interest of NAFSA leaders
in exploring the need for cooperative efforts. The suggestions in this
memorandum are advanced only for the purpose of discussion. The NCIE
Executive Committee welcomes additional suggestions and plans to discuss
these problems at its spring meeting in May.

In 1960 the National Council of Teachers of English, anticipating the
value to the U. S. Congress of comprehensive factual data in deliberating
upon the proposed revision of NDEA, made a full-scale study of teaching of
English in the United States. An interpretative summary of the findings was
published in January, 1961, as a 140-page book, THE NATIONAL INTEREST AND
THE TEACHING OF ENGLISH. Included in the investigation was an attempt to
ascertain the situation with respect to the teaching of English to non-English-
speaking persons in this country. The information that could be obtained
wvas published in a mere two pages of a simultaneously issued pamphlet of
twelve pages, THE NATIONAL INTEREST AND THE TEACHING OF ENGLISH AS A SECOND
LANGUAGE.

This surprising unavailability of information led a Council member to
submit, on March 15 of this year, a proposal to the U. S. Office of Education.
The requested grant would be for a comprehensive study of the situation with
respect to course and program, administration and supervision, teacher
personnel including previous preparation and imservice training, teaching
materials including texts and various aids and devices, and testing. For
completeness the study would probably incorporate the already existing data
concerning the teaching of English to foreign students in this country, but
its chief concern would be with two larger groups, non-English-speaking
children in the schools and non-English-speaking adults being taught in
school and college evening and extension classes and in classes organized by
various other organizations, groups, local clubs, and private language
schools and teachers.

Although only the barest outline of the extent of this critical problem
is perceptible, that outline reveals the existence of thousands of teachers
who, presumably with little or no preparation and without open or known
channels of communication to existing sources of help and cooperation, are
trying to teach English as a second language.

From left to right, a letter from Harold Allen to Squire expressing shock that Squire thought he was proposing to establish an
organization; a letter from Robert Allen to Squire discussing the problem between Harold Allen and the English Section of NAFSA; and a
proposal from NCTE to the English Section about its planned study.

Back to top

Report on the English Section

To allay the concerns of the English Section of NAFSA, a special meeting was held to address the issues and
determine whether the section would participate or not in the conference. Robert Allen served as the
representative for NCTE and wrote a report on his meeting. "It was obvious that several people...had been led
to believe that my coming posed a threat to the English Language Section,” he wrote. Allen also provided a
brief history on the Section. Despite this tension, NAFSA would go on to participate in the conference.

Item: Report on Robert Allen's Meeting with the English Section of NAFSA (1963)
To learn about related material, see the following record series: 15/71/010
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The cover page and first page of Robert Allen's report regarding his visit to the English Section of NAFSA to placate fears about an NCTE
takeover.

I
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AGENDA ITEMS: FRI-B-5: Report on Robert Allen's Meeting with the English Section
of MAFSA

The attached report from Robert Allen did not reach NCTE until Monday, May 13,
and could not be included in the preconference mailing. Because the letter was long
and included referemces to some other Council matters, as well as personal comments
on individuals which Mr. Allem that the delete, the
report has been partisily summarized. Attached to the report, u-o. is a copy of
the letter which Mr. Allen submitted for comsideration to NAFSA

At the suggestion of President Russell, Mr. Allen was imvited to attend the
May meeting of the Executive Committee to participate in the discussion. He was
unable to do so oaly because of & prior commitment to a conference held by MLA.
Hovever, the Executive Secretary can reach him by telephone after 1300 p.m. on
ﬂnmtdly, should additional action be necessary.

In the light of the report, the following actions are among those which should
be considereds

1. Taking no action but waiting for NAFSA or the Center to take action.

2. Proceeding independently either with the report or a conference.

3. Authorizing exploration with Charles Furguson of the first or second
conference, r.ln role which NCTE might play in relation to the Center,

NAFSA, and othe: 1ati in effect, that NCTE be one
of the eocpmr-.

t

Suggesting to Fergueon some of the individuals that NCTE would like
to see Luvi:-d to any conference that h- ueu up. (lt the Council's

perhaps -hould teldd’ e Bhatrden oF fur ca-um, Harold Allen, the

and/or y of the Council, William Slager - the
Coordinator of our Project, and perhaps ome or two other NCTE leaders
interested in the field.)

Before deciding, plesse study Robert Allen's report with care.

Back to top

/James R. Squire
jeutive Secretary
/tional Council of Teachers of English
08 South Sixth Street
(ihawpaign, Illinois

Dear Jim:

Thank you for sending the copies of the revised proposal directly to Pasadena. They
were waiting for me when I arrived there, and served a useful fumction, I think: as
usual, so many other thinge were taken up first at the business meeting of the English
Language Section that not enough time wss left for a really thorough discussion of the
propesal, in spite of the fact that I had asked Harry Preeman to save me at least ome
hour. He did, however, give me ten minutes or so the day before the business meeting
to pass out the proposals and to say something about them, so that mo time had to be
wasted at the business meeting in explainmiag them. I think my attending the conferemce
was worth the effort, slthough the final ocutcome was not at all what I had expected.

Like you, I had been much disturbed by the comments which Lois McIntosh had made in
her column in the HAFSA Wewsletter. I couldn’t imagine just why she had made those
comments at just that time: I thought at firet that maybe she had been annoyed by
Harry Freeman's repeated request that she (as Program Chairman for the Euglish
Language Section) arrange for time for a discussiom of the NCTE proposals. But when
I reached Pasadena, I reslized that there must be wore to it than that; it was obvious
that several people, including Harry Preeman himself, had been led to believe that

my coming posed a threat to the English Language Section.

Here I must digress a moment to £ill you in on some of the history of the English
Language Section. It is almost as old as WAFSA itself: it was at the second snnual
HAVSA conference, I believe, that Clifford Prator and Virginia Allem and to or three
others decided to meet separately in onme or two meetings to discuss problems related
to the teaching of EFL. At that time Virginia was assistant to Clarence Linton, who
was one of the prime wovers in the founding of WAFSA. In those carly days, MAFSA was
suall enough so that Virginia and Clifford together were able to set up a small group
within NAPSA without much opposition. That must have been back in 1948 or 1949, I
went to my first NAFSA convention im 1951, as the foreiga student adviser from
Teachers College (Clarence Lintom wes om leave that year); the next year I remained
in NAVSA as a member of the English Language Section, and both Virginie and I have
been members of that gectiom ever since. I have always enjoyed attending NAFSA
and 1ly the ELS s they exude a friendliness -- a sense of

being one hxg happy £amily -- that only small organizations cam. (Even Charles
2 FAFSA for the firet time just this spring,
commented on n.. mn!ly !ruudly atwosphere.) However, as far back as 1955,
I had begun to feel that the English Language Section was likely to become more and
more ingrown unless it reslly tried to attract more teachers of ESL, and especially
teachers of ESL such as those who taught Indisna childrem on our reservatiome. With
Virginia's help, and with suggestions from Robert Lado and Albert Cordray, I drew
up a constitution for the English Lenguage Section which specified, amomg other things,
that there should be one officer whose job it should be to start a file of teachers
of ESL and to try to vesch more and more of those who were not members of the English

Section. At the MAPSA conference at Albuquerque in 1957 (the same conference
at which our constitution was adopted by the Section itself), we were sble to attract
several Eaglish teachers who taught Indiam children; it was my hope -- and also the
hope of Jame Kluckhobn, sister of Clyde Kluckhohn, who was at that time a member of
the English Language Sectiom -- that we could in time build up quite a representation
among the teachers of the Indiem children.

Committee On Publishing a Journal Devoted to TESOL Concerns

In the midst of planning the conference, Jim Squire also pushed for a journal focused on teaching English as a
second language. The Executive Committee of NCTE was intrigued by Squire's proposal and authorized him "to

make a thorough and detailed study of the potential leadership and cost of a journal.” In 1964, the NCTE
established the Committee on Publishing a Journal Devoted to TESOL Concerns, with Squire serving as the

liaison officer. While an official serial never came to fruition, NCTE published many monographs on the subject.

Item: Correspondence (1962-64)
To learn about related material, see the following record series: 15/71/010

https://archives.library.illinois.edu/ncte/about/august.php
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)
@ g 6 September, 1962,
! &

Dr. D.R. Squire, N
Champaign, I1l.

s Dear Jim,

The sug
a second (forei;
Advisory #Cou

;zestion about a new publication devoted to English s
n) languege is well worth putting on the agenda for the
1

This is precisely the proppsal that I made when I returned from
Egypt, where I had becokm acquainted with the British publication,
issued by the British Council. At that time the likelihood of finencial
difficulties beyond our power to overcome led to rejection of the idea
even without exemination of the specific problems involved.. I renewed
the idea last yeer at the suggestion of Merckerdt with his intimation
that gen t sccept an offer from the Council to take over
alweys faltering Lengusge Lea
ut the iten

If we should do thid; ERePElFdStisE P c XS 358 214 be
accepted ag a basis for further discussion. I have felt for seversl

Wit years that'Sk countries like Egypt, where English instruotion is well

advanced, the desired publication should deal with problems such as

we ere f‘avin; in the fourth, fifth, and sixth books of the series.

Whether we can get @ subvention is doubtful, however, This
specific matter I reised in conversation with Mr. Fox of the Ford
Foundation two yeasds ago. He then expressed disepprovel of any request
which would lead to such a subventiokn But there ardpther foundatiokns,
and we certainly should not consider the door closed just beceuse Ford
doesn't want to get involved in such an operation.

Since Gregory himself is working for I
he might raise his persuasive voice with that org

rd, meybe, however,
zation to help

“ support an NCIE request.
H

Such & publication would be within the purview of the Commission
off the English Lenguage, and specifically of the committee on ESL.

Cordially yours
Al

Harold B, Allen

e

May 22, 1963

New York, New Yor!
Dear Bob:

Last fall the of the NCTE that the

Committee on the Teaching of English as a Second Language be come

missioned to survey available teaching materials and curriculum

guides for teaching English to non-English speaking children and

adults in this country for the purpose of preparing a leaflet or

bibliography for use by teachers, Members of the Advisory Come

mittee and of the this need is

an urgent one, especially for the many ou-nnry and secondary

teachers who find one or two such students in their classes and

do not know what to do sbout them, At its annual MAy -ntin‘ last

weekend, the voted to

tion to the Committee on Teaching English as a Sceond hn/lul

lwp. you lnd | your committee members will be able to take nypropﬂln
may be from your liaison

w!ﬂur, Harold B, Allen,

With respect to the NAFSA and CAAL situation, the Executive Uome
mittee has authorized Harold Allen to make a thorough and detailed
study of the potential leadership and cost of a journal on the
teaching of English as a second language which, among other thinn,
would provide help for teachers of English as a nmd language in
the secondary school, elementary school and adult schools of this
country, At the same time, I was authorized to inform Charles Fer-
guson of this survey, and to inform him also of the interest and
willingness of NCTE in and/or in my con-
ference that he might call, Part of the letter which I hop

draft during the next two weeks with the help of Harold Alln v!.ll
indicate our concern that the htmst of NCTE in trying to help

the schools of the country may only not be identical with the concern
of NAFSA and the CAAL, but also our willingness to cooperate with
them in any undersaking, I shall that you receive a copy of the
letter and are fully about all

Very truly yours,

JAMES R, SQUIRE

JRS:2kE Executive Secretary
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Plasse roply to:

MEMORANDUM TO: Chairmen of Council Committees
Directors of Commissions
Directors of Projects

&menmy FROM: James R. Squire, Executive Secretary
nglish

At its Cleveland session, the Executive Committee approved the
budget noted below for the operation of your committee or Commission
during 1964-1965. These funds are to be spent in accordance with
regular procedures described in the Handbook for Committee Chairmen.
1f for some reason you do not have a copy of that handbook, please
do not hesitate to write for one.

JOURNAL

Several green voucher slips on which you may request reimbursc

coLLEHE ment are included. Additional forms are available from the Executiv
Secretary. To request reimbursement, please send these forms to you

ENGLISH liaison officer on the Executive Committee.
= %

Your liaison officer for 1964-1965 is also indicated below. I
EXECUTIVE COMMITTEE most cases, changes have been made to reflect changes on the Executi
The, < Committee. For example, Frank Ross has succeeded Jarvis Bush as
Chairman of the Secondary Section Committee and therefore replaces

Mr. Bush on most committees concerned with secondary English.

Supplementary budgetary requests and other requests for advice
and recommendations may be directed to the liaison officer at any
time. The NCIE Headquarters also stands ready to assist committees.
The Executive Committee will next meet in February and liaison offic-
will appreciate receiving a progress report by February 1; indeed we
s plan to send you a special request for such a report sometime early
s e Jenuary. So that both the headquarters staff and your liaison offic

o AETARY may be kept informed of committee business, we would appreciate your

keeping us on your mailing lists and sending us carbons of significa

correspondence. Lf we can be of help in any particular way, please
do not hesitate to write at any time.

lois COMMITTEE OR§COMMISSION _ Committee on Publishing a Journal
e Exolh Devoted to TESOL Concerns
BUDGET ‘APPROVED FOR 1964-

LIAISON OFFICER James R. Squire, Executive Secretary, NCTE,

508 8. Sixth i I1linois

The National Council of Teachers of English, 508 South Sixth Street, Champaign, Illinois, 352-0523

From left to right, Harold Allen responded positively to Squire's proposal; the Advisory Committee authorized Harold Allen to investigate
such a journal; and the Committee on Publishing a Journal Devoted to TESOL Concerns was recognized for the 1964-65 year.

Back to top

English for Today

The English for Today series, by William R. Slager and Luella B. Cook, were largely the result of Harold Allen's
work. According to J.N. Hook, "Allen...deserves most of the credit for this venture” (1979, p. 218). The six
books essentially provided a complete course in English, with each one having its own theme. Hook further
explained that the series, which was "used in dozens of countries,” also "demonstrated Council interest and
competence in preparation of materials for teaching English to speakers of other languages” (p. 218).

Item: English for Today: Book One: At Home and School (1962)
To learn about related material, see the following record series: 15/71/816

https://archives.library.illinois.edu/ncte/about/august.php 10/15
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INTRODUCTION

The six books in English for Today have been produced by a team
writers, teachers, and linguists. They present a com-

cperienced
of expe e English as a foreign language. Lesson One of Book T

plete course in : > :
introduces the series with statements, questions, and answers using a
i

yocabulary of only twgmy—three v{«)rds and 1o verb but is. Book VI
concludes the series with a collection of readings from contemporary
writers in the English language. The vocabulary, the structure, and
the readings have been carefully controlled and ordered.

In using the first book, “At Home and at School,” the teacher should
keep in mind one guiding principle: the student’s goal is_w ma.stt.:r a
carefully graded set of sentence patterns that he can use with a limited
yocabulary in natural social situations. Book I teaches words and
structures that are immediately useful to the students. Each of the
five units is based on everyday activities: Unit I11, for example, intro-
duces structures that are useful in talking about “Doing Things Now”;
and Unit IV introduces structures that are useful in talking about
“Doing Things Every Day.” Each of the five lessons within a unit
concentrates on a specific topic: Lesson 11, for example, is about
working; Lesson 17 is about eating breakfast, lunch, and dinner.

But the lessons themselves are not intended to be used as a basis
for planning class periods. Rather, the class periods should be organ-
ized around the examples that are a part of every lesson. Each ex-
ample, together with the vocabulary that accompanies it and the
exercises that follow, is a small, self-contained unit of instruction.
There is usually a chart to introduce the new content words—the
nouns, verbs, and adjectives. The chart is followed by an example, a
grammatical frame which illustrates the word order patterns and struc-
ture words. Then there is a series of exercises in which the new sen-
tences and words are practiced until the student can produce them
automatically.

Vocabulary

In order to understand the arrangement of the vocabulary in these
:’:':::ksi_gou must distinguish between two kinds of words. In a sen-
Youec-l € T{m box is big, words like box and bi.g have “real” meaning.
4 smaldlnbpomt to a box, and you can draw a picture of a big box and

0X. But you cannot draw a picture of the. We call words

1

ARCHIVES
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The ENGLISH FOR TODAY Series

Book I:
Book II:
Book Ill:
Book IV:
Book V:
Book VI:

At Home and at School
The World We Live In
The Way We Live

Our Changing World

Life in English-Speaking Countries

Literature in English

A Teacher's Text is available for
each of the six books in the Series

The front cover, introduction, and back cover of the first book in the English for Today series. The introduction explained the general
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|E BOOK ONE
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Z OF TEAGHERS OF ENGLISH
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Back to top

structure of the series.

On Teaching English to Speakers of Other Languages

The first national TESOL conference took place May 8 and 9, 1964 and was sponsored by five organizations,
including the NCTE, NAFSA, Speech Association of America, Modern Language Association of America, and the
Center for Applied Linguistics. The series, On Teaching English to Speakers of Other Languages, served as a
compilation of the papers read at the 1964, 1965, and 1966 conferences. "A conference so dramatic in impact
and so great in potential effect needs to be reported to the total profession,” the first volume's forward
asserted. At the 1966 conference, attendees voted to officially establish the organization, Teachers of English
to Speakers of Other Languages (TESOL).

Item: On Teaching English to Speakers of Other Languages: Papers Read at the TESOL Conference, Tucson,
Arizona, May 8-9, 1964 (1965)

To learn about related material, see the following record series: 15/75/811

https://archives.library.illinois.edu/ncte/about/august.php
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ON TEACHING ENGLISH TO

SPEAKERS OF OTHER LANGUAGES

VIRGINIA FRENCH ALLEN, EDITOR

NN g

A PUBLICATION > BY:

NATIONAL A

CIATION FOR FOREIGN STUDENT AFFAIRS,

NATIONAL COUNCIL OF TEACHERS OF ENGLISH, SPEECH ASSOCIATION OF AMERIC
MODERN LANGUAGE ASSOCIATION OF AMERICA AND ITS CENTER FOR APPLIED LINGUISTICS

508 SOUTH SIXTH STREET

CHAMPAIGN, ILLINOIS

Foreword

As the papers in this manuseript make ahundantly clear, the teaching of English as
a second language is an important national as well as international concern. Perhaps
not until the Tucson conference did the third grade teacher of Navajo children in a remote
village of New Mexico recognize the affinity which he shared with the teacher of English
to adults in the Philippines or to the Peace Corps volunteer in Nigeria. For years, of
course, the teaching of English to non-Fnglish-speakers has been an important educa-
tional problem overseas and an issue of some moment in university offerings for foreign
students in this country, but only during the past decade have the leaders of English
teaching in this country addressed themselves directly to the problem.

The 1964 swmmer institutes for preparing teachers of Bnglish as a sccond language,
authorized by the National Defense Education Aet, were no accident but the logical
xesult of testimony presented to the United States Congress during recent years by the
National Council of Teachers of Knglish, the Modern Langnage Association of America,
and the National Association for Foreign Student Affairs, three of the cosponsors of
the Tucson meeting. The long-range commitment of NCTE to the field emerged clearly
in 1960 with the beginning of its project to develop a six-year s
teaching Bnglish as a sec
of the Speeeh Association of

ies of textbooks for
language. The English Language Section of NATSA and
America for long had provided forums for individnals with
particular interests in the field, and the increasing cfforts of the Center for Applied
Linguistics to direct attention to the preparation of TESL teachers in this country led
to several cooperative efforts.

Tn 1963, the NCTE sent to the NAFSA eonference in Pasadena the chairman of its
Committee on Teaching English to Speakers of Other Languages, Robert L. Allen, to
explore with NAFSA leaders the possibility of some joint effort which would bring.
together teachers from elementary, sccondary, and adult schools and those conc
largely with university and overseas teaching. The disenssion triggered the events reported
fully in the first article in this collection and led directly to the Tucson conference.
Tt seems fair to say that if the Tueson meeting did not identify the commonality of the
problems vl

woment. of
problems.

ch face teachers of English to non-native speakers, it at least provided a
elf-realization for the profession of the gravity and significance of the

A conference so dramatic in impact and so great in potential effect needs to be
reported to the total profession. The planning committee is proud that that gifted
teacher, Virginia French Allen of Teachers College, Columbia University, has assumed
responsibility for editing. Tn preparing the manuseript she has been assisted by Fnid
M. Olson, Director of Publications for the National Council of Teachers of English,

No one association, no one individual was responsible for the conception, less still
for the success of the Tucson conference. It represented a cooperative effort in the
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The TESOL Conference at Tucson

Sirarpi Ohannessian

The first national confe devoted to the Teaching of English to Speakers of
Other Languages (TESOL) d at Tueson, Arizona, on May 8 and 9, 1964. Tt was
sponsored by the National Council of Teashers of Engllt (NCTE), the National Asse-
ciation for Foreign Student Affairs (NAFSA), the Speech Association of America
(SAA), and the Modern Language Association of America, together with the Contor
for Applied Linguistics (MLA/CAL).

TESOL conference was the result of talks held among members of NATSA,
NCTE, SAA, and MLA/CAL at the ess Session of the English Langnage Section
of NATSA during the annual NAFSA conference at Pasadena, California, in April, 1963.

At that 1963 NAFSA meeting there was much discussion of the importance of reach-
ing the different groups concerned with the teaching of English as a second (or foreign)
Laen UL Bl (UCLA), Charles A. Ferguson
(CAL) ngreed to call a meeting of entatives from various EFL programs “to deter-
it the adisability of & Qltesont, moro inelusive oxganisation” fox teachers in this felds

Accordingly, on September 12, 1963, a Pilot Conference on the Advisability of an
Tuclusive Organization for Teachers of English as a Forcign Language was held in
Washington, D.C., under the auspices of the Center for Applied Linguistics, with
Dr. Ferguson as chairman.

Participants at this pilot conference decided that a national conference he called
on the teaching of English to speakers of other languages in Arizona on May 8 and 9,
7904, under (ho joint. auspices of NOTE, NAWSA, MLA/CAL and SAA, with the
S G preparations: Janies R. Squire (NCTE), chairman;
LeRoy Condie (New Mexico State Department of Rducation), Donald Knapp (TC,
), Sheiln Moo Goff (Ohio State University), Sirarpi Ohannessian (CAL),
Gearge Owen (Detroit Public Schools), Pauline Rojas (Dade County Public Sehools),
G5 ifauie Sissmore (Deperiment of Pablio Tnsteastion, Phosai, AFiiona).

This Planning Commilte met threo times prior to the Tucson conference (once in
New York, @ second time in San Francisco, and again in Chicago). Apart from these
mectings, @ great deal of work was done by Chairman James R. Squire. Without his
guidance and energy, the intricate work of preparation for the conference could not have
been carried out as smoothly

The Center for Applied Linguisties T el e publicity, such
as the first brochure. CAT was also respo most of the mail
waterials; with materials also mailed from
some three thousand people received information abont the conference. A poster
designed by LeRoy Condie (New Mexico Department of Fdueation) was distributed
10 a nuwber of institutions

e B i LS s e ) estimated total

of 800 persons participated in the TESOL eonfer A look at’ the list of the 600
rogistrants for whom home addresses are RO )t e e

SUEESA Yeudtattr, XIV, 0 Oy 16, 1903), 7
ineluded representatives {rom NCTE, NAFSA, SAA, MLA/CAL: the Bureau of

e Gaiversié do Luval, Qushae, Canad,

The cover and first few pages of the first volume of On Teaching English to Speakers of Other Languages, which covered the papers read

https://archives.library.illinois.edu/ncte/about/august.php

at the TESOL conferences.
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The TENES Survey

Harold Allen was also the major force behind Tenes: A Survey of the Teaching of English to Non-English
Speakers in the United States. This survey was instrumental to understanding more about non-native speakers
living in the United States, namely who they were and what were their needs. The report began with a sardonic
tone, listing its faults as a largely statistically-based study, "This...survey is outwardly a dull report, and it can
make for dull reading.” However, it soon took a poignant turn: "Yet - incomplete and even fragmentary as the
information is, and as cold as the tables are - the following pages to the informed and imaginative reader
should be a deeply moving and poignant revelation of human weakness and of human need, of desperate
loneliness and social rejection and economic handicap.” The study was published both as a book and pamphlet.

Item: Copy of the book and pamphlet of Tenes: A Survey of the Teaching of English to Non-English Speakers in

the United States (1966)
To learn about related material, see the following record series: 15/71/824
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INTRODUCTION

This report of the TENES (Teaching of English to Non-English Speak-
exs) survey is outwardly a dull repor, and it can make for dull reading. The
reader will find it an assembly of charts and tables, with some interlarded
supplementary information and a few conclusions deliberately couched in
objective and colorless words, .

Furthermore, it is, as the opening section concedes, an incomplee and
uneven report. In this initial attempt to obtain information about the teaching
of English as a second language in the United Stares, numerous possible
sources were left untapped, both schools and individuals. This is, at best, a
biased pilot study. It is only the precursor of what some day must be under-
taken, a really comprehensive survey. :

Yet—incomplete and even f as the i on is, and cold
as the tables are—the following pages to the informed and imaginative reader
should be a deeply moving and poignant revelation of human weakness and
of human need, of desperate loneliness and social rejection and economic
handicap. It is a report of some school officials actively concerned with the
problems of non-English speakers and of others who ‘scem almost unaware
of the existence of the problem. It i a report from teachers who need help
and who recognize the need, and from others who see no need and hence
seck no help. It is a report of children able to move rapidly toward compe-
tence in English as their second language, and of other children so held back
by unsound teaching and poor materials and frustrating home environment
d;a_t after years of studying English they lack even comprehensible control
of it.

It is really these children and their elders in adult classes who are the
subject of this study. Behind the statistics are people—boys and girls, men
and women. OF necessity the report is detached and impersonal, but here in
this introduction the investigator can for a moment use the first person, As
Lreview these ies and totals and p ges, I find myself b
ing schools I visited and children I saw there. The TENES findings show
such and such a proportion of schools without adequate textbooks—but 1
think of an elementary classroom where the teacher of Spanish-speaking
Youngsters was stubbornly using a basal reader intended for native speakers.
The children’s problem, she insisted, was not linguistic; what they needed
" r_c;ncdia] reading. “Scott, Foresman readers are good for all of them,”
she said.

14/15


https://archives.library.illinois.edu/ncte/about/about_images/tesol/tenes01.jpg
https://archives.library.illinois.edu/ncte/about/about_images/tesol/tenes02.jpg
https://archives.library.illinois.edu/ncte/about/about_images/tesol/tenes03.jpg

3/21/23, 11:53 AM

National Council of Teachers of English Archives at the University of lllinois

1966
Sum
TERES
Sury
A SURVEY OF THE TEACHING OF
e ENGLISH TO NON-ENGLISH SPEAKERS
I:LJ % IN THE UNITED STATES
=u
Sl
O 5
gyt SUMMARY OF THE TENES SURVEY
<:| @

The TENES study, undertaken to survey in depth and breadth the
teaching of English to non-English speakers in the United States, em-
ployed three primary i igative activities: a i ire survey of
school administrators involved in the TENES problem, a questionnaire
survey of teachers currently active in teaching English to non-English
speakers, and field trips by the project director to representative areas
and institutions, in order to obtain information supplementing the statisti-
cal data yielded by the questionnaires. In addition, a conference of spe-
cialists in the field of TENES administration, teacher preparation, re-
search, and curriculum materials preparation was held in order that their
interpretation of the findings and their recommendations might be in-
corporated in the final report.

Paralleling the organization of the final report itself, this summary
presents the survey results under eight main headings, as follows:

Part I-The Survey Base

Part II-The Program in TENES

Part III-The Teacher

Part IV—The Teaching Situation

Part V—Aids and Materials

Part VI—Problems and Needs

Appendix A—Report of the TENES Conference
Appendix B—Representative TENES Programs

Part I—The Survey Base

The first and, in some ways, most difficult stage of the survey was
the preparation of a mailing list that would adequately sample those
institutions and agencies concerned with the teaching of English to
non-English speakers. In the fall of 1964 letters requesting the names of
systems or agencies having a TENES problem were sent to all state de-
partments of education or public instruction, adult education organiza-
tions, superintendents of 3Lhuola in Catholic dioceses, the national YVICA
and YWCA, the i of internati institutes,
foreign language schools, various teaching groups, publishers of textbooks
in TENES, and others. The replies to these inquiries revealed that infor-
mation about the location and number of non-English speakers was not
generally available in central agencies. Nevertheless, a basic mailing list
was prepared of 1,683 names of administrators in schools, colleges, adult
education rograms, and private enterprises to \\hom was then sent the
irst This. requested i ion about the
personnel, policies, problems, and needs of the TENES programs in their
D ion. In addition, 2 rs were asked to cooperate
in distributing the second i ire to individual teachers of TENES.
The 1,683 i mailed to admini produced a usable
return of 510 or 30 percent, with a distribution reflecting the major geo-
graphic problem areas (e.g, nearly half were from Arizona, California,
Florida, Massachusetts, New Mexico, New York, and Texas), but weighted
by the relatively greater response from colleges (45%), which may be
attributed to the presence in most colleges of an administrator responsible
for the TENES program, and hence interested in cooperating with the
survey.
Of the 3,726 questionnaires distributed to teachers, a usable return
was obtained of 1,242 or 33 percent. In contrast with the administrative
questionnaire return, the greatest response (49.8% of the total) came from
teachers in elementary schools.

Part ll—The Program in TENES

With the exception of the colleges, the majority of the systems respond-
ing indicated varying patterns of fragmentation in the '] ES organiza-
tional structure. In large cities, for example, the responsibility for the
TENES program is rarely centered in any one person, but rather is
typically divided among several persons, each concerned with only one
level—elementary, secondary, or adult. In smaller communities responsi-
bility for TENES is often assigned to a specialist whose full concern is
with a broader area (e.g., a curriculum consultant).

As yet, then, no pattern can be observed of assigning direction of the

2

TENES program in a city to a person professionally trained. This cir-
cumstance is consistent with the conclusions drawn elsewhere that few
systems regard TENES as a specialized discipline i

training, Only 11 percent of all responding institutions and agenci
cated the presence of regular staff consultants to provide inservice train-
ing, prepare aids and materials, or supervise new TENES teac

Part lll—The Teacher

The typical elementary teacher responding to the survey is a female
born before 1929, with a B.A. in education earned before 1959, and now
teaching in a tax-supported public school. She usually teaches grades one
through three and has classes composed of both native and non-English
speaking students (usually in a ratio of eleven to twenty non-l English
speaking students to a total of twenty-one to thirty students). To English
instruction of the non-English speaking she devotes more than one class
period a week but probably less than three. Nevertheless, she has received
no special preparation in TENES and does not plan to seek such training
in the future, She belongs to no relevant professional organizations and
reads no relevant professional periodicals.

The typical secondary teacher presents a similar profile with a few
variations. She is most probably a junior high school teacher and teaches
classes composed of only non-English speaking students—usually twenty-
one to thirty students in each class (eleven to twenty in high school)—
meeting five class periods a week. Her B.A. was carned in almost any
other major but English, but she does plan to make up her deficiency in
TENES preparation by secking special training at some time in the future.

The adult teacher has almost exactly the same profile as the secondary
teacher but has received some specialized preparation in TENES, most
likely a workshop or methods, and does not plan to seek additional train-
ing in the future. Her classes meet about two class periods a week, and
her TENES course generally lasts four to nine months.

The typical college teacher appearing in the survey is a male born
before 1929, who earned a B.A. in English before 1959 and an M.A. in
English after 1950. He usually teaches undergraduates, most often in
classes composed of only non-English speakers with class sizes ranging
from eleven to twenty for five periods, a course lasting for four to six
months. He has received some specialized preparation in TENES, most
likely methods, and does not plan to seck additional special training in
the future. He is quite likely a member of a relevant professional organiza-
tion—usnally cither MLA, \(,TL or NAFSA—and reads relevant profes-
sional per the NAFSA Neuwsletter, Modern Language
ol sl onas Lcmnmg

Both the book (top) and pamphlet (bottom) versions of Tenes: A Survey of the Teaching of English to Non-English Speakers in the Un)'ted
States, which identified non-native English speakers and their needs.
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